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South Gloucestershire 
Behaviour Handbook 

Introduction 
 

All Academies and maintained schools in South Gloucestershire are committed to 
securing the highest standards of behaviour.  However, some children can have 
difficulties with maintaining their emotional health and well-being and in behaving 
well. 
 
We expect all schools to have well defined behaviour policies which outline how the 
school will promote good behaviour and how services and additional provision will be 
accessed to try to help any child who is finding it more difficult to behave within the 
clear expectations of the school. 
 
This Behaviour Handbook outlines the stages the processes, procedures and 
protocols which should be used if a child is finding it difficult to behave.   
 
South Gloucestershire Education Other Than At School Service (SGEOTAS) has 
been created to deliver some of the statutory services on behalf of the Local 
Authority.  This Handbook shows how these services can be accessed.  
 
All Academies and maintained schools in South Gloucestershire have signed up to 
the Fair Access Protocol. 
 
All schools are currently in the process of revising their behaviour policies and 
guidelines to ensure that they reflect the recent changes to legislation.   
 
The Behaviour and Attendance Strategic Partnership will continue to have oversight 
of this Handbook and is in the process of collating additional guidance using quality 
standards, examples of good practice and case studies to publish in the future. 
 
 
 
 
Issue 3 April 2015 
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Vision 
 

“Working together today for a better tomorrow” 
 
Our vision is that every child and young person in South Gloucestershire 
should have the best start in life, thrive, and be prepared for a successful adult 
life.  
 
The majority of our children and young people in South Gloucestershire grow up and 
thrive in a supportive environment that enables them to have the best start in life 
without the input of specialist services. When this is not the case children and young 
people may require additional support at different times in their life. 
 
 
 
 
 
 
We will provide children and young people with the 

 
 
 

Monitoring and Evaluation 
 
There are a number of groups who will be monitoring behaviour across the local 
authority during the year in addition to each individual school’s governing body. 
These include: 
 

 South Gloucestershire Council  
 South Gloucestershire Children Safeguarding Performance Board monitors 

exclusion data on an annual basis 
 Secondary Partnership Inclusion Forum - SPIF 
 Behaviour and Attendance Strategic Partnership – the cross-phase behaviour 

and attendance group – BASP 
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The Legal Framework 
 
1. Legislation: 
 

 Education Act 1996 
 School Standards and Framework Act 1998 
 Education Act 2002 
 Education and Inspections Act 2006 
 Education Act 2011 

 
2. Summary: 
 

 All admission authorities must participate in the Fair Access Protocol; 
Academies are required by their funding agreements to comply with the Code 
and the law relating to admissions 

 Governing bodies, local authorities, Academy Trusts, head teachers, local 
authorities, independent review panel members, independent review panel 
clerks and special educational needs experts must have regard to the 
statutory guidance when carrying out their functions in relation to exclusions.  

 The governing body/Proprietor of an Academy/Management committee of a 
Pupil Referral Unit has the following duties: 
- to ensure its school pursues policies to promote good behaviour and 

discipline 
- to consider any representations about an exclusion made by the parents of 

the excluded pupil; 
- to review certain exclusions; 
- to reconsider an exclusion decision following recommendation or direction 

by an Independent Review Panel 
- to provide suitable full-time education for excluded pupils of compulsory 

school age from the sixth school day of a fixed-period exclusion 
- to take account of their statutory duties in relation to special educational 

needs (SEN) when administering the exclusion process.  
 The governing body has the power to send pupils to provision aimed at 

improving their behaviour which is not on the school premises. 
 The governing body can decide to adopt penalty notices as part of their 

school’s attendance and behaviour policies. 
 The Headteacher of a maintained school, principal of an Academy and the 

teacher in charge of Pupil Referral Unit may exclude a pupil for a fixed period 
or permanently; they have the following duties: 
- to determine and publicise measures relating to behaviour; 
- to inform the governing body and local authority of exclusions; 
- to provide suitable full-time education for an excluded pupil from the sixth 

school day of any fixed period exclusion of more than five consecutive 
school days. 

 Members of staff at schools have the following powers: 
- to discipline pupils; 
- to search pupils; 
- to use reasonable force to prevent pupils committing an offence, injuring 

themselves or others or damaging property, and 
- to maintain good order and discipline in the classroom 
 

 The local authority has the following duties: 
- to provide suitable full-time education from the sixth school day of a 

permanent exclusion; 
- to make arrangements for reviewing exclusions for 
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maintained schools or Pupil Referral Units; to appoint a SEN expert if 
requested 

- to make arrangements to identify children not receiving education; 
- to have a Fair Access Protocol.  

 Schools and local authorities can issue penalty notices to parents in respect of 
excluded pupils 
 

3. Context 
 

Exclusion from maintained schools, Academies and pupil referral units in 
England: A guide for those with legal responsibilities in relation to 
exclusion.  This guidance came into effect on 1 September 2012. 
 
Special note. The Government introduced new Statutory Exclusion Guidance in 
January 2015. This was subsequently withdrawn.  
 
 

Fair Access Protocol - outline 
 
1. All maintained schools and academies in South Gloucestershire have committed 

to work together in terms of the Fair Access Protocol (revised in 2013-14 see 
Annex 3). 

2. The Fair Access protocol is in place to ensure that outside the normal admissions 
round unplaced children – especially the most vulnerable are offered a place at a 
suitable school as quickly as possible.  

3. In agreeing a protocol the local authority must ensure that no school – including 
those with available places – is asked to take a disproportionate number of 
children who have been excluded from other schools or who have challenging 
behaviour. 

4. The protocol must include how the local authority will use provision to ensure that 
the needs of pupils who are not ready for mainstream schooling are met. 
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The Behaviour “Continuum” 

 
Introduction 

 
1. The Behaviour Continuum on the opposite page explains what is expected 

according to the different levels of behaviour which a child has reached. 
2. The Behaviour Continuum outlines the processes and procedures which need 

to happen as a child moves through the different levels of behaviour.   
3. The Behaviour Continuum outlines which paperwork is involved at which level 

and also signposts additional agencies and resources which the school might 
be able to access to support the child at such a time. 

4. It is important to remember that the child can move back down through the 
levels as well.  

5. The process recognises that very occasionally a serious incident occurs which 
may lead to a permanent exclusion and does not fit within the Behaviour 
“Continuum”. 

 
Glossary: 

 
BME Black or Minority Ethnic 
BST Behaviour Support Team 
CAF Common Assessment Framework 
CAMHS Child and Adolescent Mental Health Services 
CiC Child in Care 
EAL English as an additional language 
EHCP Education Health Care Plan 
EP Educational Psychologist 
FIF Families in Focus 
FISS Family Intervention Support Service 
FTE Fixed Term Exclusion 
IEP Individual Education Plan 
IHCP Individual Health Care Plan 
PIP Partnership Inclusion Programme 
PSP Pupil Support Plan or Programme 
RAP Referral and Admission Panel 
SAFeh Single Assessment Form for Early Help 
SENCo Special Educational Needs Co-ordinator 
SSG Student Support Group 
TAC Team around the Child meeting 
TAF Team around the Family meeting 
YISS Youth Intervention Support Service 

 
Please note: some of these terms and programmes may vary between schools
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Level  Additional Needs  SEN  School Strategies to support good 
behaviour 

Behaviour 
Phase/ 
Step  

SAFeh Process  Multi‐Agency Support 

Cause for 
Concern 

Are you aware of any additional needs  
or belonging to vulnerable group e.g. 
Child in Care, Black or Minority Ethnic, 
Free School Meals, young carer, English 
as Additional Language, Forces child? 

Child logged as a 
cause for concern/ 
Parental contact 
made 

In class behaviour management/ 
Student Support Group/ Regular 
contact with parents 

  Consider  
pre‐CAF and 
Early help 
Action Plan 

SENCo/ SAFeh Co‐ordinator/Informal contact with previous 
education setting/Inclusion Manager/ Parent Link/ Learning 
Mentor 

Review             
Early 
Identification 

Identify and track vulnerable groups / 
Cross reference vulnerable groups / 
Assess impact of additional needs on 
learning / Consider resources needed 
to support any additional needs, e.g. 
coloured overlays, positioning within 
the room, visual timetables 

Individual Support 
Plan; Individual 
Education Plan, 
Behaviour Support 
Plan, Individual Play 
Plan (reception ) or 
Early Help action plan 
or  SAFeh process 

Behaviour Log/Report Card/ 
Reward card/ Head of Year/class 
teacher/tutor monitoring/Meeting 
with parents/mentoring/circle of 
friends/nurture group/social 
stories/rewards /support during 
unstructured time/ school 
attendance meetings/ Student 
Support Group/ SAFeh /TAC/F 

1  Complete  
pre‐CAF and 
Early Help 
action Plan 
using  
Change Tracker 

Education Psychologist Assessment/Inclusion Support /Early 
Years and Foundation Stage Inclusion Support /Advice from 
Behaviour Support Team/Advice from Autistic Spectrum 
Disorder specialists /Targeted CPD for staff e.g. Team Teach, 
Attachment, Dyslexia / Parents to seek GP support /Education 
Welfare Officer involvement /Resource Base outreach 
support/School Nurse/CAMHS/Team Around the Child/Family 
meeting 

Review       Informal EH action plan  2  Review Plan   
Formal 
Process –  
Pupil Support 
Programme 
(Plan) 

Continue to ensure that any additional 
needs are being met 

Individual Support 
Plan/Early Help action 
plan/request for EHC 
needs assessment 

All the above /PSP/ Early Help 
action plan set up (copies sent to 
LA‐ELS) 

3  Complete 
SAFeh and Early 
Help action plan 

Support with PSP from Behaviour Support Team / 
Breakthrough mentoring/ Southern Brooks involvement/ 
Supportive Parents to signpost appropriate provision and 
advocate for parents in PSP/ School Health Nurse involved/ 
Inclusion Support/ Team Around the Child or Family meeting 

  “    PSP Mid Term review  3  Review Early 
Help action plan 

 

  “    PSP End review   3  Review Early 
Help action plan  

 

Partnership 
Inclusion 
Programme 
(PIP) Formal 
Process 

Continue to ensure that any additional 
needs are met  
 

Call EHCP Annual 
Review / Review early 
help action plan 

PIP set up (follow PIP protocol 
ensuring that  student moves down 
through the process as 
appropriate) 

4  Continue SAFeh 
and Early Help 
action plan  

Consider part time interventions/Consider part time 
alternative programmes/ explore involving other preventative 
services 

  “  Call EHCP Annual 
Review / Review early 
help action plan 

PIP mid‐term review  4  Review SAFeh 
and early help 
action plan,  

Explore involving other preventative services 

  “  Call EHCP Annual 
Review / Review early 
help action plan 

PIP end review  4  Review SAFeh 
and Early Help 
action plan,  

Hold Team Around the Child / Family Meeting/ explore 
involving other preventative services 

Supported 
Transfer 

Provide record of interventions to 
support Additional Needs and/or PEP 
to new setting 

Inform new setting of 
details of SEN / EHCP 
/SAFeh 

Managed Move to another school   5  Pass SAFeh to 
new setting & 
Lead 
Professional & 
inform First 
Point 

Provide details of all multi agency support engaged in to date 
and pass to new setting. 
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South Gloucestershire Education Other Than At School Service 
 
The Local Authority has a statutory duty under Section 19 of the Education Act 1996 
to make arrangements for the provision of suitable ‘education from school or 
otherwise than at school for children of compulsory school age who, by reason of 
illness, exclusion from school or otherwise, may not for any period receive suitable 
education unless such arrangements are made for them.’  
 
The SG EOTAS service has been established to deliver these services on behalf of 
the Local Authority. 
 
South Gloucestershire EOTAS is responsible for the provision of: 
 
 Full time equivalent education programmes for students Year R to Year 11 who 

are permanently excluded from school  
 Flexible education programmes for students who are unable to attend school 

because of medical needs, who will be absent for 3 weeks or more 
 Flexible education programmes for students who are unable to attend school 

because of mental health difficulties and whose needs cannot be met in a 
mainstream provision 
 

In addition SGEOTAS also provides: 
 
 Specific support for any new resident of SG who previously attended an out of 

authority Pupil Referral Unit (PRU) as a result of permanent exclusion. 
 Specific individual student programmes commissioned by South Gloucestershire 

0-25 Service eg. Waiting for placement at a specialist provision 
 A range of traded offers of early intervention and pre PEX support packages 
 
What is our core function? 
 
South Gloucestershire EOTAS delivers teaching, pastoral and therapeutic support for 
children and young people who are unable to attend a mainstream school and may 
require a more tailored or specialist curriculum. In the vast majority of cases for 
referrals to EOTAS, children and young people fall into the ‘Social, Emotional, Mental 
Health Difficulties’ (SEMHD) category, or those with specific medical needs which 
cannot be met within the mainstream setting.   
 
Fundamentally, SGEOTAS supports students for no longer than necessary and until 
such time as students are ready to return to their mainstream setting. The SGEOTAS 
prepares the young people for reintegration to mainstream or an alternative specialist 
setting, as agreed by professionals at regular ‘team around the child’ meetings. 
 
Who do we support and work with? 
 
We work with students from Reception to Year 11. We support young people with a 
range of complex medical or SEMHD needs, including those that have been 
permanently excluded (PEX) from school, those unable to attend mainstream school 
due to medical needs and those under the care and guidance of Tier 3 professionals 
such as CAMHS. 
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Children and young people may experience a wide range of social and emotional 
difficulties which manifest themselves in many ways. These may include becoming 
withdrawn or isolated, as well as displaying challenging, disruptive or disturbing 
behaviour. These behaviours may reflect underlying mental health difficulties such as 
anxiety or depression, self-harming, substance misuse, eating disorders or physical 
symptoms that are medically unexplained. Other children and young people may 
have disorders such as attention deficit disorder, Attention Deficit Hyperactive 
Disorder, Attachment Disorder, Oppositional Defiance Disorder (ODD), Conduct 
Disorder (CD) or Pathological Demand Avoidance (PDA). 
 
Admissions and Referral Routes 
 
Admission to SGEOTAS is by successful referral via the Referrals and Admissions 
Panel (RAP) or as a result of a Permanent Exclusion (PEX). Either way a single 
referral form is used for all areas of SGEOTAS provision. (Appendix 1) Referrals are 
usually completed by School, medical professionals or 0-25 team and returned to 
admissions@sgeotas.org.uk. 
 
We do not take direct referrals from parents. 
 
Other traded referral routes are available. All options available are identified in the 
‘Routes to SGEOTAS’ flow diagram (Annex 1). 
 
Decisions on Admissions & Referrals 
 
The Referrals and Admissions Panel (RAP) meet monthly to assess all non PEX 
referrals. All successful referrals will, wherever possible, be processed and admitted 
within four weeks of the panel meeting. 
 
SGEOTAS receive multiple referrals each month and in order to allow the panel time 
to give serious consideration to the referrals prior to and during the meeting, it is 
necessary to apply a strict cut-off date for referrals to be received. This may mean 
that referrals just missing a previous panel may have to wait up to 6 weeks for the 
next meeting if it happens to fall either side of a holiday period. However, where 
possible The Head of SGEOTAS will ensure that urgent referrals are considered 
between panel meetings and a virtual agreement is made.  
 
Please also see ‘role of the Referrals and Admissions Panel’ below. 
 
Where are we located? 
 
SGEOTAS provision is currently based at two sites: 
 
 The Richmond Road Campus, Mangotsfield. Main contact No. 01454 863371 

Provision for:  The Junction –Medical/Mental Health Unit 
The Primary PRU   

 
 The Severnside Campus, Filton. Main contact No. 01454 868600 

Provision for: The Secondary PRU 
 

SGEOTAS Provision Map - Primary PRU  
 
The Primary Pupil Referral Unit provides short term, full time education for young 
people who: 
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 have been permanently excluded from school from Years R to 6, where it is not 

deemed appropriate for them to return directly to a mainstream school 
 are in receipt of an ‘Education Health Care Plan’ (EHCP) and who are waiting for 

a placement in a specialist provision 
 

 
The majority of young people are with us for 3–6 months and receive: 
 
 Full access to the curriculum  
 Pastoral support and interventions which begin the process of enabling them to 

self-regulate their behaviour and function more effectively in an educational 
setting 

 Appropriate reintegration support for these young people into mainstream school 
or a new school.   
 

SGEOTAS Provision Map - The Junction  
 
The Junction provides: 
 
 Education, support and guidance for students who are unable to access school 

on medical grounds. eg receiving treatment from oncology or suffering with 
chronic fatigue syndrome. 

 Education, support and guidance for students who have complex social, 
emotional or mental health needs that make access to mainstream provision an 
exceptional challenge eg school phobia, extreme anxiety, depression, self-harm, 
eating disorders. 

 Medical needs students may only require our support for a number of weeks.   
The majority of students are with us for 3 – 6 months.  EOTAS works very hard to 
support the reintegration of students to mainstream as soon as they are able to. 

 The initial level of provision and contact time will be dictated by the advice 
received from medical professionals at the referral and admissions stage. eg. A 
student may only be able to access 5 hours per week due to medical reasons 
such as chronic fatigue.  

 The level of provision and funding is reviewed each month at a student 
conference chaired by the Head of SGEOTAS and termly review meetings with 
multi agency input. 

 In addition to Curriculum access, a key aspect of our provision is to offer highly 
skilled pastoral support and intervention work for all young people including 
careers guidance and advice. 

 All students also have access to a range of intervention programmes and 
mentoring that focus on developing social skills, coping strategies, self-regulating 
techniques and CEIAG guidance, to support a successful reintegration to 
mainstream or appropriate Post 16 provision 

 
SGEOTAS Provision Map - Secondary PRU  
 
The Secondary Pupil Referral Unit provides: 
 
 Short stay, full time education for young people who reside in SG and have been 

permanently excluded (PEX) from school in Years 7 to 11.  
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o Short stay placements are admitted within 6 days of a PEX and typically stay 
for up to 7 weeks, depending upon the dates of the ‘Pupil Exclusion 
Placement Panel’ (PEPP) meeting 

o Short stay students are placed in a second mainstream school as a result of 
the decision made by the ‘Pupil Exclusion Placement Panel’ (PEPP). 

o Short stay students also complete a programme of skills that focus on 
developing social skills, mentoring and self-regulating techniques to support a 
successful transition to the second mainstream school placement. 

o In the case of an appeal against a permanent exclusion, students will stay at 
the PRU until the outcome of the appeal is known. 
 

 Long stay, full time education for young people who reside in SG; 
 

o where it is not deemed appropriate for them to return directly to a mainstream 
school 

o who are in receipt of an ‘Education Health Care Plan’ (EHCP) and waiting for 
a placement in a specialist provision 
 

 All students have access to a range of intervention programmes and mentoring 
that focus on developing social skills, coping strategies, self-regulating techniques 
and CEIAG guidance, to support a successful transition to Post 16 provision 
 

SGEOTAS Provision Map - Intervention 
 
SGEOTAS offer a range of support and intervention strategies to all students. 
Supporting the students’ emotional and social development is paramount at 
SGEOTAS. 
 
The interventions and strategies we use include access to: 
 Counselling 
 Anger Management 
 Therapy through play 
 Emotional Literacy Support 
 Social Skills 
 Behaviour, attendance and reintegration support 
 Medical needs advice and support 
 CEIAG and skills for life and work 
 Family liaison and parenting groups 
 Specialist support and advice for Primary students and their schools 
 Specialist support programmes for PEX students reintegrating to mainstream  

 
This area of our work is equally important in measuring the achievement and 
progress of students, when compared to measuring students’ academic progress. 
For many of our students it is more important. Without the development of their ability 
to self-regulate their social behaviour or find coping strategies to manage their 
emotions, they simply cannot function in such a way that will allow them to access 
and positively participate in the next steps of their learning.  

 

SGEOTAS provision Map – Traded service 
 
In addition to our core offer above we also offer a traded element which schools and 
other services can refer to. Please contact SGEOTAS to discuss this.  
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Referral and Admissions Panel (RAP) 

 
Terms of Reference - Role of the Panel 
 
The role of the Referrals and Admissions Panel (RAP) is to secure appropriate 
placements for students of statutory school age, resident in South Gloucestershire, 
who by reason of medical need, illness or exclusion from school (or other exceptional 
circumstances) may not for any period receive suitable education unless such 
arrangements are made for them. 
 
 The panel will monitor the placement of all students into the variety of South 

Gloucestershire EOTAS provisions and alternative places. 
 The panel will monitor the placement and reintegration of all students into 

mainstream schools through its overview of the Permanent Exclusions Placement 
Panel (PEPP). 

 The panel will provide an inter-agency forum to oversee the placement, progress 
and possible reintegration into mainstream of all students who have been placed 
into South Gloucestershire EOTAS provisions. 

 All placements agreed at panel meetings will be implemented by SGEOTAS 
within four working weeks with an additional five working days if parental consent 
needs to be secured for a placement. 

 The panel will scrutinise and share data with all schools and appropriate LA 
officers about permanent exclusions and school placements under the Fair 
Access Protocol. 

 To consider and identify for each case referred: 
1. Appropriate maintained school or alternative provision 
2. Anticipated timescale for the provision 
3. Funding arrangements 
4. Multi-agency support if required 

 
 Membership of the Panel 

o SG Headteacher (Independent chair) 
o Headteacher SG EOTAS  
o Education Officer: Exclusions, Children Missing Education & Elective Home 

Education 
o Head of Admissions 
o SG Secondary Inclusion Manager 
o Headteachers (Primary & Secondary representatives on rotation) 
o Head of the Virtual School 
o Senior Officer: 0-25 team 
o Education Psychology Service 
o Others (Social Care, YOT, CAMHS, Health) to be invited to attend on an 

occasional basis 
 The full panel will meet monthly per calendar year during term time. Dates will be 

set one year in advance.  
 The agenda and supporting papers will be sent out securely to all members 

electronically at least 5 working days ahead of the panel date. 
 The panel aims to achieve consensus when making recommendations with the 

Head of SG EOTAS reserving the right to make a final decision where a 
consensus is not reached. 
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Permanent Exclusion Placement Panel (PEPP) 
 
Terms of Reference – Role of the Panel 
 

 The Permanent Exclusion Placement Panel (PEPP) meets regularly (9 times a 
year) with Local Authority and Headteacher representation. 

 The PEPP considers pupil placements for South Gloucestershire children who 
have been permanently excluded (PEX) once or who have been permanently 
excluded twice where the first PEX took place more than two years earlier   

 The Team Leader (Attendance Licensing and Exclusions – ELS) is 
responsible for the administration of the Panel and subsequent referrals to 
schools. 

 The purpose of the PEPP is to allocate a secondary school placement for 
young people who have been permanently excluded once.   

 The panel consists of three Headteachers, one from each locality, attending 
on a rota basis with a named chair. Each panel meets for three sittings unless 
otherwise agreed.   

 If there are fewer than 3 Headteachers available, provisions will be made by 
agreement with the Chair.  

 There is Local Authority representation at the Permanent Exclusion Placement 
Panel (PEPP) and attendance from relevant others – for example, SGEOTAS, 
Secondary Inclusion Officer. 

 The list of pupils (names, date of birth, excluding/transferring school) is 
circulated prior to the panel to all secondary schools to allow for contribution of 
additional evidence that might affect placement decisions.  

 The Chair of the Panel will seek communicate the outcome of the PEPP to the 
relevant Headteacher without delay.   

 Where a pupil has been excluded permanently but the Governors or 
equivalent have not met to consider the Headteacher’s decision, the PEPP 
may consider placement decisions if the full information is available.  
However, admission arrangements must not progress until there is 
confirmation of the decision to permanently exclude.  

 Where a pupil has been excluded permanently and parents have requested a 
review of the Governors’ decision or equivalent, the PEPP may consider 
placement decisions if the full information is available. However, admission 
arrangements must not be progressed unless there is confirmation of the 
decision to permanently exclude. 

 
The PEPP undertakes to: 
1. Allocate, over an academic year, an even share of excluded pupils to South 

Gloucestershire schools. 
2. Consider, as a priority, parental preference for a new school. 
3. Take account of distance and travel arrangements, as well as the pupil’s need to 

be part of the wider community, when allocating a new school. 
4. Take account of specific issues, as documented by schools on the Pupil 

Information form provided for the PEPP which could affect the successful 
reintegration of a pupil into that school.       

5. Request that the LA supports the reintegration process through consideration of 
transport issues according to LA policy. 

6. Support a reintegration by providing all relevant records and documents relating 
to a reintegrated pupil.  
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Following the decision taken by the Headteachers at the Permanent Exclusion 
Placement Panel (PEPP) to place a pupil, schools undertake to: 
1. Admit pupils as directed by the PEPP regardless of admission levels. 
2. Arrange admissions meetings promptly and avoid unnecessary delays – hold an 

admissions meeting within 8 working days of notification of the PEPP decision.  
The pupil will be placed on the roll of the new school within 5 working days and on 
the date agreed at the admission meeting. 

3. Facilitate the gathering of all information from the previous school and agencies to 
help support a positive reintegration. 

4. Provide a welcoming and supportive admission and induction programme as part 
of the process to support a positive reintegration.  

 
The Local Authority undertakes to: 
1. Provide information to the PEPP regarding parental preference for school 

placement.  
2. Provide information to the PEPP regarding school information. 
3. Provide information to the PEPP regarding the `in` and `out` of pupils who have 

been permanently excluded during the academic year.  
4. Request information from all schools prior to the PEPP. 
5. Circulate a list to all secondary schools of pupils to be discussed at the PEPP. 
6. Engage with relevant professionals when seeking parental preferences. This may 

be working with the school appointed Secondary Inclusion Officer.    

Parental Preference 
1. There is no duty for local authorities or admission authorities to comply with 

parental preference when allocating places through the Fair Access Protocol. 
2. Parents have the right to state a preference for a school place for their child (and 

an admission appeal if the place is refused) unless the child has twice been 
permanently excluded from two or more schools. 
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Annex 1 
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S G E O T A S   R e f e r r a l s   a n d   A d m i s s i o n s   f o r m  
 

 This is the single referral form for admission requests to SGEOTAS 
 It can also be used for agencies seeking advice, guidance or temporary support from SGEOTAS, or as a 

traded ‘Alternative Provision’ (AP) 
 There are 6 routes of support available from EOTAS as outlined below 
 The details of these 6 routes can be found in the ‘SGEOTAS referral routes’ flow diagram, which can be 

found on the EOTAS website 
 Please complete all section 1‐8 below and return via ‘RM secure net’ or Admissions@sgeotas.org.uk 
 Any problems please contact Eva Passlar on 01454 868599 

 
 

1 .  S G E O T A S   R e f e r r a l   r o u t e   o p t i o n s  
 
Route  Definition  Please tick requested route 
R1  Pupil not attending school due to specific medical needs e.g. in hospital    
R2  Pupil  attending school but EOTAS  AP identified in ‘support plan’ or ‘IHCP’     
R3  EHCP or Tier 3 outcome = school placement with additional support   
R4  EHCP or Tier 3 outcome =  Mainstream not suitable due to SEMHD   
R5  Pupil on PEX 1 (including new SG residents previously attending out of authority PRU)   
R6  Pupil on PEX2   

 

2 .  R e f e r r i n g   d e t a i l s  
 
Referrers name  Position held  Contact number / email address 
     
 

3 .  G e n e r a l   p u p i l   d e t a i l s  
 

Name of Child/Young Person:   Gender: M/F  Date of Birth:  

Parent(s)/Guardian/Carer:  UPN : 

Address:    Tel No:   
Mobile No: 
 

Postcode:     

School:  Year Group:  Main School No: 

School contact (if different from referrer)  Role: 

Please X below as appropriate (and include copies of relevant documents) 

CIC:  SEN C&I (SLCN / ASD):  SEN SI (VI/HI/MSI):  SEN support:  EHCP initiated: 

FSM6:  SEN C&L (MLD SLD PMLD):  SEN PD:  SEMHD:  EHCP issued: 

Please indicate type of referral below: (Y) 

Medical:  MHD:  PEX 1:  PEX 2:  AP/traded: 
 
 
 

Annex 2 
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4 a .  C h e c k l i s t  r e q u i r e d  t o  s u p p o r t  
r e f e r r a l  

 
 Checklist of evidence to support referral R1 R2 R

3 
R
4 

R5 R6 

A A range of intervention strategies have been implemented, reviewed and 
evidenced* 

x x x X x x 

B Relevant information, support plan and review documents for the interventions 
above* 

x x x X x x 

C Relevant information and advice received from other professionals involved with 
this YP* 

x x x X   

D Assessments to identify learning barriers *  x x X x x 
E Clear request for support identified eg.Tier 3 report from CAMHS, EP, pediatrician x x x X   
F Copy of up to date attendance certificate x x x X x x 
G Copy of Headteacher’s letter re PEX 1 or PEX2     x x 
H Personal Education Plan (CIC) Include most resent PEP for CIC 
I Copy of EHCP / statement (if in place) Include latest EHCP / annual 

review where available 
 
*See checklist guidance examples below to help complete section 4B. 
 
A  -  eg. In school intervention / mentoring / 1:1 support / in house inclusion provision / managed move / WEX / Early college / 
AP / Full engagement of Education Welfare Service and school attendance procedures / Full engagement of parents /use of 
pupil premium 
 
B  - eg. SIMS behaviour log or similar / Exclusion records / SAF / First point referral for external agency support eg YISS/FISS /  
Individual support plan  / Learning plan / Pastoral Support Plan  /Individual Health Care Plan / pupil premium outcome 
 
C – eg. Tier 3 report from CAHMS / Consultant / paediatrician  
 
D – e.g Latest school assessment report / target data / SPLD assessment /EP assessment / appropriate cognitive assessment / 
Attitude to learning (PASS or similar) Social and emotional measures (eg. Resilience indicators / SDQ ) Change tracker etc 
 

4 b .  E v i d e n c e  t o  s u p p o r t  r e f e r r a l  
 
Please note:  This form will not be processed until ALL of the relevant documentation is received and there is 
evidence that the support required is beyond that which can be reasonably expected of the school.  

 
Evidence  Tick if 

included 
Please list  specific documents included 

A   
B   
C   
D   
 
 
 

E 

Brief summary of reason for referral Brief summary of support being requested 
 
 
 
 
 
 
 

 

F   
G   
H   
I   
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5 .  O t h e r  r e l e v a n t  a g e n c i e s  
 

Please list any professionals involved with this YP. (current or within last 6 months) 
 

Agency Name Role Contact details 
    
    
    
    
    

 

6 .  E x p e c t e d  o u t c o m e s   
 

Desired outcomes Expected timescales Reintegration plan included 
   
   
   
   

 

7 .  F u r t h e r  i n f o r m a t i o n  
 

Please outline any further information  
 
 
 

 
 

8 .  R e f e r r a l  a u t h o r i s a t i o n  a n d  c o n s e n t  
 

This section to be completed / signed by headteacher / head of agency 
 

Parent / child view sought Appendix A completed Date 
 
 

  

Consent to share information sought Appendix B completed Date 
 
 

  

Pupil ethnic monitoring questionnaire  Appendix C completed Date 
 
 

  

Referring head teacher / head of service signed Date 
 

 
  

 
School to retain a copy of this document and supporting evidence 
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Appendix A  

Parent/Carer and Child/Young Person Views and Consent Form 
 

 Basic details‐ should be completed by the referrer. 
 Parent /carer view ‐ the school should ensure that the views of the parent/carer are recorded. 
 Child view  ‐ where it is appropriate to secure the views of the child or young person, these should be recorded here.  

Where possible, the parent/carer and child/young person should record their own views, otherwise the referrer or 
other professional can scribe for them. 

 
  Basic details 
 

Child/Young Persons full name:             

Date of Birth:             

Parent/Carer full name:             

 
Parent/Carer Views  

 
What would you like to happen and who do you think could help with this? 
           

 
Child/Young Person Views 

 
What would you like to happen and who do you think could help with this? 
           

 
Footnote: Where the referral is made for a very young child, or when at the time of diagnosis, it may be considered 
inappropriate to seek child or parental views, these can be recorded later by the initial key worker.   
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 Appendix B seeks the consent via signature of the parent/carer and child/young person to the sharing 
among agencies of relevant information held by each agency. 

 
Parent/carer and child/young person consent to information sharing 
 
Sometimes when you and your family have a problem you may need to speak with a lot of different people such as 
teachers, doctors, speech therapists, social workers etc. to get help.  In order to help/ enable these professionals to 
work together to help you or your family, they often need to share information that each of them holds.  This helps 
them to better understand your needs and organise their services to meet them. 
 
We would like, therefore, to have your consent to the agencies (usually Health, Education, and Social Services) 
sharing the information held by them that may prove useful in helping to plan for meeting your or your child’s needs 
and to arrange continuity of education during their recovery. 
 
Obviously any personal information about you and your family will be discussed under strict rules, in line with the 
law, and will not be given to any other persons who are not involved in the process of planning to meet your and 
your family’s needs. 
 
The Data Protection Act says that the processing of information should be fair and lawful, that it should be for a 
clear and specified purpose, that only relevant information should be disclosed, that it should be accurate, that it 
should be shared and held only for as long as necessary, that the rights of the data subject must be upheld, and 
that the system should be secure.  The law also says we must share information in order to safeguard or protect a 
child or young person. 
 
I agree to information being shared and discussed between professionals to help me/my child.  I 
understand that I will be consulted following these discussions regarding any future planning and actions. 
 

Name of child/young person:        

Signature:        Date:        

Name of principal/main carer:        

Signature:        Date:        

 
 
If, exceptionally consent has not been sought or the parent/carer and/or child/young person has not 
given consent, please say why. 
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Appendix C 

PUPILS ETHNIC MONITORING QUESTIONNAIRE 

Notes for Parents 
All schools are required by the Department for Children, Schools and Families to collect information on 
pupils’ ethnic background.  Parents/Guardians of all pupils are being asked to tick one box on this form.  
  
Our ethnic background describes how we think of ourselves.  This may be based on many things, 
including, for example, our skin colour, language, culture, ancestry or family history.  Ethnic background 
is not the same as nationality or country of birth.  
 
It is recommended that young people over the age of 11 years old have the opportunity to decide their 
own ethnic identity.  Parents/Guardians are asked to support or advise those children aged over 11 in 
making this decision, wherever necessary. Pupils aged 16 or over can make this decision for themselves. 
 
Please study the list below carefully and tick one box only to indicate the ethnic background of the pupil 
or child named.  Should you not wish an ethnic category to be recorded please tick the box at the end of 
the questionnaire.  Please also tick whether a parent/guardian or pupil filled in the form. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Pupils Full Name:  
 
This form has been completed by:  Parent/Guardian or  Pupil 

White 
 

 English      Greek Cypriot 

 Scottish      Gypsy/Roma 

 Welsh       Kosovan 

 Other White British     Portuguese 

 Irish       Turkish 

 Traveller of Irish Heritage    Turkish Cypriot 

 Albanian      White Eastern European 

 Bosnian-Herzegovinian    White Western European 

 Croatian      White Other 

 Greek 
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SOUTH GLOUCESTERSHIRE COUNCIL 
 
FAIR ACCESS PROTOCOL 2014/15 
 
All Local Authorities must have a Fair Access Protocol agreed with the majority of 
schools in its area, as part of their school admission arrangements. 
 
Fair Access Protocols exist to ensure that, outside the normal admissions round, 
unplaced children, especially the most vulnerable, are offered a place at a suitable 
school as quickly as possible. In agreeing a protocol, the local authority must ensure 
that no school, including those with available places, is asked to take a 
disproportionate number of children who have been excluded from other schools, or 
who have challenging behaviour.  
 
The Fair Access Protocol can be used to enable the placement of children who fall 
within the following categories and have not been able to secure school places 
through the normal admission procedures:  
a) children from the criminal justice system or Pupil Referral Units who need to be 

reintegrated into mainstream education; 
b) children who have been out of education for two months or more; 
c) children of Gypsies, Roma, Travellers, refugees and asylum seekers; 
d) children who are homeless; 
e) children with unsupportive family backgrounds for whom a place has not been 

sought; 
f) children who are carers; and 
g) children with special educational needs, disabilities or medical conditions (but 

without a statement). 
 
In South Gloucestershire, children permanently excluded from school will be 
considered by the Permanent Exclusion Placement Panel (PEPP) 
 
The ‘Children Missing Education Protocol ‘ is in place to identify how the local 
authority, external agencies, voluntary organisations and individuals should work 
together to ensure children and young people do not miss out on their educational 
entitlement and opportunities. The majority of children identified as missing education 
are on roll at a school; in instances where they are not on a roll, the Children Missing 
Education Team will expedite admission to a school, where possible, through the 
normal admission procedures.  
 
The Fair Access Protocol cannot be used where this would involve contravening the 
Regulations on infant class size.  
 
Where children cannot be placed through the normal admissions procedures or 
through the Permanent Exclusion Placement Panel, they will be referred to.  
 
Fair Access Panel (FAP) 
 
1. The Panel will include representatives from secondary and primary schools with 

authority to act on behalf of headteacher colleagues in determining a school 
placement for a child referred to the panel. Headteacher representation will be 
arranged on a rota basis.  

2. The Panel may decide to invite to the meeting other colleagues from the 
Department for Children, Adults and Health who have had some involvement with 
the child(ren) in order to assist in the determination of an appropriate placement. 
 

Annex 3 
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3. There is no duty for local authorities or admission authorities to comply with 
parental preference when allocating places through the Fair Access Protocol but 
the wishes of the parent(s) and carer(s) will be considered in determining a 
placement.  

4. Fair Access Protocols should not be used as a means to circumvent the normal 
admissions process.  

5. Where a governing body does not wish to admit a child with challenging 
behaviour outside the normal admissions round, even though places are 
available, it must refer the case to the local authority for action under the Fair 
Access Protocol.  

6. The provision to refer a child to the Panel will not apply to a looked after child, a 
previously looked after child or a child with a statement of special educational 
needs naming the school, as these children must be admitted.  

7. Challenging behaviour will normally be defined as serious criminal behaviour 
resulting in a conviction or a police caution or behaviour resulting in a significant 
number of fixed term exclusions. 

8. Those children with attendance problems, or those for whom English is an 
additional language will not, as a result of these problems, be considered as 
‘challenging’ under the Fair Access Protocol. 

9. Admission authorities must not refuse to admit a child thought to be potentially 
disruptive, or likely to exhibit challenging behaviour, on the grounds that the child 
is first to be assessed for special educational needs.  

10.  Students in terms 5 or 6 of Year 6 or Year 10 or of Year 11 age who have not 
moved house and do not have exceptional reasons for transferring school at this 
stage in their education will not normally be considered for a transfer of school but 
may be referred by the Panel back to the school where they are currently on roll.  

11. The school representatives on the Panel may determine that a child(ren) referred 
to the Panel should be admitted to the preferred school under the normal 
admission procedures and not be given further consideration by the Panel.  

12. The Fair Access Protocol will not be used to require a school to automatically take 
a child with challenging behaviour in place of a child excluded from that school.  

13. Children allocated a place at a school in accordance with the Fair Access 
Protocol, take precedence over those on a waiting list or awaiting appeal.  

14. The allocation of a place in accordance with the Fair Access Protocol does not 
override a parent’s right to appeal against the refusal of a place at any school for 
which they have applied. If an application has been refused despite there being 
places available, the governing body must present their case for refusal, 
demonstrating how admission of the child would prejudice the provision of 
efficient education or efficient use of resources.   

15. Children considered ‘challenging’ and resident in the area of another local 
authority will be referred to their ‘home’ local authority for consideration within the 
Fair Access arrangements for that authority.  

16. When determining placements, the Panel will take into account any special 
circumstances, including possible transport costs.  

17. Placements that depend upon the provision of free transport will need to be 
agreed by the Admissions and Transport Team prior to confirmation with the 
parent of a particular placement.  

18. Referrals to the Panel can be made by any maintained school in South 
Gloucestershire, by the Admissions and Transport Team, by the Family 
Intervention and Support Service (FISS) and the Youth Intervention and Support 
Service (YISS).  

19. In any academic year, the Panel will not normally admit more than 1 child per 
year group above the published admission number to any infant, junior or primary 
school. (This will take account of any children admitted above admission number 
by PEPP).  



 26 

 
20. In any academic year, the Panel will not normally admit more than 2 students per 

year group above the admission number to any secondary school with fewer than 
900 students on roll. For secondary schools with more than 900 students on roll, 
the Panel will not normally admit more than 3 students per year group above the 
admission number. (This will take account of the numbers admitted through the 
PEPP)  

21. All admission authorities will participate in the Fair Access Panel in order to 
ensure that unplaced children are allocated a place quickly.  

22.  In the event that the majority of schools in the local authority can no longer 
support the principles and approach of the South Gloucestershire Council Fair 
Access Protocol, all the school headteachers should initiate a review with the 
local authority. The existing Protocol however remains binding on all schools up 
until the point at which a new one is adopted.  
 

Fair Access Terms of Reference 
  
 Panel meetings will be held once a month with Headteacher representation and 

attendance by officers from the Department of Children, Adults and Health where 
appropriate. 

 The Panel will consist of three secondary headteachers (to consider secondary 
aged pupils) and three primary headteachers (to consider primary aged pupils), 
one from each locality, attending on a rota basis with one of the headteachers 
chairing the meeting.  

 The list of pupils (names, dates of birth, previous school) will be circulated to all 
secondary schools for secondary aged pupils and all area primary schools 
(including infant and junior schools as appropriate) for primary aged pupils to 
allow for contribution of additional evidence that might affect placement decisions. 

 If the child is currently on roll at a South Gloucestershire school, the school will 
provide in-depth information relating to the child’s needs.  

 The parent/carer will be advised that their application for a school place has been 
referred to the Panel prior to the Panel meeting. 

 The preference(s) named by the parent will be taken into account in any decision 
on placement. 

 All school representatives will have the authority to speak on behalf of their 
colleagues in each locality. 

 The Panel will take into account any previous placements at a particular school 
(including placements by the PEPP and via managed moves) before determining 
an appropriate placement.  

 The Panel will ensure that, where a child is without a school place, or there is an 
agreed need to transfer a child to another school, that a placement is agreed at 
the meeting at which the case is considered. Decisions on referrals will only be 
postponed to a subsequent meeting when exceptional circumstances apply. 

 Once notified of the Panel’s decision, it is expected that allocated school will 
agree a starting date for the child within 15 school days.  

 The local authority will facilitate distribution of relevant paperwork prior to each 
meeting, notify schools of the decision of the panel and follow up the admission of 
each child to the named school.  
 

September 2013  
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INTRODUCTION 

 
Change Tracker has been developed as a tool for practitioners to use within their 
own settings and services in South Gloucestershire. It aims to support planning to 
improve outcomes for children and young people, and also to measure the progress 
that each plan achieves. It is hoped that children, young people and their families will 
be involved in using change tracker as a means of engaging them in being a part of 
every support plan, and also to support them in objectively defining their own needs 
and desired outcomes. Please feel free to reproduce the tool to use directly with 
families, children and young people. For example, laminated individual strands that 
families can pick out from the area of need that they are concerned about.  However, 
please do not change any of the descriptors or strand names.  If you have 
suggestions about improvements to these then please use the contacts below. 
 
The South Gloucestershire Partnership for Children and Young People will be 
exploring ways to use the tool to identify and measure the impact of a variety of 
interventions across the county. It will highlight what interventions are most 
successful and how improved outcomes for children can be progressed more 
strategically. 
 
The five areas identified above each have a series of strands developed under them 
that attempt to describe a variety of needs that a child or young person may have. It 
is deliberately focussed on measuring outcomes for the child rather than the 
successful completion of agreed actions. This could mean that support for parents or 
a setting may need to be put in place, but the success of these actions will be 
measured by the improved outcomes for the child. For example, a parenting course 
may be recommended to achieve more consistent boundaries at home, but the 
success of this course should be measured by whether consistent boundaries are 
actually experienced. 
 
This tool is available on an external website that will enable practitioners, young 
people and families to develop an individual recording form for each young person, 
on which progress can be monitored. The website will not save any individual 
information, but can be used to support any action plan, and enable progress to be 
reviewed. The website is available at www.changetracker.org.uk 
 
For enquiries on strand descriptors, scoring, or the website please contact:- 
Heather Churchill at heather.churchill@southglos.gov.uk 
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GUIDANCE 
 
This tool is best used at the start of any internal agency assessment.  A 
comprehensive early assessment will often lead to improved outcomes solely 
through the identification of previously unknown areas of need, and will also enable 
quicker responses. It is particularly recommended for use with the pre-assessment 
checklist and CAF form under the Common Assessment Framework; however it can 
also be used with other agency forms. 
 
In drawing up an action plan it is important that a manageable number of outcomes 
or strands are chosen to focus on at one time.  Although the assessment should 
have considered all the areas of need, desired outcomes will need to be prioritised 
and therefore scoring is only required for a maximum of six strands at a time, and 
possibly only on one.  However, once progress has been made and recorded on one 
or more strands, it may be necessary to choose other strand/s to focus on, and begin 
the intervention and review process again. 
 
Ideally the tool should be used with the child and/or family to arrive at an initial score 
for those strands jointly.  This scoring process may help to identify which issues to 
focus on first, as well as indicating methods for dealing with them.  Please remember 
that a score is a description of the behaviours of the child or the situations that they 
find themselves in.  It is not scoring the child itself, or the family.   
 
Whilst an intervention is happening there may be a number of reviews of progress 
and the scoring tool can be used again at these points.  The form at the back of the 
document can be used for this purpose although there is no requirement to carry out 
any given number of reviews.  However, scoring should always be carried out at the 
beginning and end of the intervention.  If used with the CAF, assessment should be 
carried out at the first action planning and at every review after that until a closing 
score is achieved. The scoring document should then be submitted with the action 
plan / review, to Common Assessment Support. (See contacts list) 
 
When scoring the behaviour of the child it should be made clear to them and their 
family that the scores will be entered onto the council’s database in order to measure 
the effectiveness of programmes of support for children and their families.  If 
completing a CAF form then this agreement will be sought during the process and for 
other interventions a record needs to be kept of the child/families agreement (or not) 
to this use of the information. 
 
Some of the descriptors in the document are shaded red.  If you are considering 
assessing at this level then it is important that you consider involving the 
relevant agency noted below the level descriptors, in the context of the full 
assessment of needs and outcomes required.  This may be just seeking advice 
and consultation, or it may require a full referral. The South Gloucestershire 
thresholds of need document can be referred to for guidance by any agency, and can 
be found at:-www.southglos.gov.uk/CAFtoolkit 
or further guidance on agency procedures is available at the South west 
Safeguarding and Child Protection Group www.online-procedures.co.uk/swcpp/ 
 
Please note that ‘child’ has been used as shorthand for ‘child or young person’ in 
many parts of this document. 
 



 

 

CHANGE TRACKER CHECKLIST 
 
1. At the start of any assessment use the Change Tracker strands to identify 

needs and improved outcomes required. 
2. Only identify up to a maximum of 6 strands to actively work on, normally less 

than this is more realistic, focusing on only one is also acceptable too. 
3. Best practice would require that where appropriate the child, young person and 

family are invited to score themselves and then the score recorded at the start 
of the assessment be the one jointly identified and agreed. 

4. An action plan should be developed focussed on improving outcomes. If using 
the CAF action plan format the strand name and score can be included in the 
column headed “contributing to ECM aim”. 

5. At each review of the action plan the achieved outcomes should be re-scored, 
to check that the actions are achieving the intended outcomes. If no progress is 
made consideration should be given to amending the action plan. 

6. After several reviews if outcomes are not improved, or have deteriorated, advice 
and support should be sought from a line manager, another appropriate agency 
or common assessment support. 

7. At the final review the outcomes must be re-scored, and hopefully the action 
plan closed as the outcomes have been met. 

8. Scoring on the CAF action plan should be submitted to Common Assessment 
Support. 

 
 
 
 
 
 
 
 
 
 
 



 

 

CONTACT DETAILS 

 

  Organisation Tel Email/Web 

1 Health services 
You will need to contact local a Health Visitor, School Nurse, Consultant or GP 
according to home address/ registration. Please ask family for details.   

www.nhs.uk/Pages  
2 Common Assessment Support (CAF/ TAC enquiries) 01454 866000 firstpoint@southglos.gov.uk 
3 Child and Adolescent Mental Health Service - CAMHS  01454 862431    

4 South Gloucestershire Council Drug and Alcohol 
Services 01454 866000 firstpoint@southglos.gov.uk 

5 Social care referrals 01454 866000 firstpoint@southglos.gov.uk 

6 Police – Avon and Somerset constabulary 
Website gives local telephone contacts according to postcode. In an emergency Tel: 
999        

www.avonandsomerset.police.uk/contact/  
7 Consult child's College, School, pre-school setting or health visitor (if child under 3 years)  

8 New Horizons Learning Centre (Behavioural, social and 
emotional needs) 01454 865340 newhorizons.lc@southglos.gov.uk 

9 Homechoice 01454 868005 https://homechoice.southglos.gov.uk/ 
10 Benefits and Debt Advice 08444 111 444  http://www.southgloscab.org.uk/ 
11 ‘Connexions’ – contact YISS through First Point 01454 866000 firstpoint@southglos.gov.uk 
  Children’s Health and Disability Team (CHAD) duty desk 01454 866000 firstpoint@southglos.gov.uk 
  Post Adoption Support  01454 866164 sptadmin@southglos.gov.uk 
  Anti-Social Behaviour Team 01454 868582 asb.reporting@southglos.gov.uk 
 Parenting Support 01454 866000 firstpoint@southglos.gov.uk 
  Youth Offending services 01454 868558 sgyot@southglos.gov.uk 
 Education Welfare – contact First Point 01454 866000 firstpoint@southglos.gov.uk 
 Sure Start 01454 866000 firstpoint@southglos.gov.uk 
 Common Assessment Framework toolkit www.southglos.gov.uk/CAFtoolkit 
  Social Care Thresholds Guidance http://www.sgcyp.org/LinkClick.aspx?fileticket=53fAPCjAE34%3d&tabid=82&mid=1099 
  Social Care Thresholds Matrix http://www.sgcyp.org/LinkClick.aspx?fileticket=5oihiro5AOA%3d&tabid=82&mid=1099 



 

 

BE HEALTHY 
General factors affecting child or young person 

P
os

iti
ve

s 
 Good health of mother pre-pregnancy and during pregnancy 
 Breastfed as infant 
 Age appropriate physical development and weight 
 Family and child recognise importance of a healthy diet and sleep patterns 
 Participates in regular physical activity 
 Able to look after their own health eg good dental hygiene 
 Immunised and has health checks as needed / appropriate e.g. eye tests 
 Parental healthy lifestyles behaviour and smoke free environment 
 Emotionally well and resilient 

C
ha

lle
ng

es
 

 Parental ill health, stress, mental illness or depression 
 Parental risk taking behaviour with possible negative effects, eg substance/alcohol misuse 
 Negative environmental factors, eg Damp house 
 Under or over weight for age 
 Excessive time screen watching 
 Lack of sleep or poor sleep routines 
 Very low levels of physical activity leading to risk of conditions/ illness (obesity, diabetes) 
 Substance use is problematic 
 Not in education, employment and training (NEET) 
 Health condition / impairment affecting everyday life 
 Has witnessed or experienced domestic violence 
 Feels peer pressure to be sexually active 
 Divorce, separation or bereavement 

R
es

ou
rc

es
 

 Registration with GP, Dentist, regular check-ups, access to Optician 
 Access to Health Services, such as Maternity, Health Visiting and School Health Nurse Service, NHS 

Direct 
 Access to specialist services: Drug and Alcohol Services, Parenting Programmes, Sexual Health, 

Paediatricians, CAMHS 
 Access to Leisure Centres, Children Centres,  parks, play areas and organised activities 
 Taking part in positive activities e.g. sport 
 Parents accessing specific parenting knowledge, advice, support groups 
 Supported to engage with education or employment eg YISS 

 

A list of suggested contacts is shown below when the assessment of a child’s needs 
are at a particular point on a strand.  The relevant contact details are numbered.  
Where descriptors are shown in red it is recommended that you contact parent/carers 
and/or another agency to discuss your concerns as this may indicate a serious 
safeguarding concern.  However each case will require professional judgement to 
take account of the circumstances and context, and it is recommended that the 
thresholds guidance is consulted before referral to social care.  The thresholds 
guidance can be found here: 
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=53fAPCjAE34%3d&tabid=82&mid=10
99 
 
and the matrix can be found here: 
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=5oihiro5AOA%3d&tabid=82&mid=109

9 
 
For concerns about Sexual Health you should consider the Bichard Guidelines: If 
there is a difference in the ages of the sexual partners (ie one underage or a great 
difference), or if there is a power difference (one person is in authority over the 
other), drug or substance use, use of aggression or secrecy in the relationship then 
this should be assessed at level 5.  Consideration should be given to consulting The 
Thresholds document and Social Care for further advice and guidance in this case.  
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 Organisation Telephone Email/Web 
1 Health services 

 
You will need to contact a Health Visitor, School Nurse, 
Consultant or GP according to home 
address/registration.  Please ask family for details 

www.nhs.uk/Pages 
3 Child an Adolescent Mental Health 

Service (CAMHS) 
01454 862431 
 

 

4 South Gloucestershire Council 
Drug and Alcohol Services 

01454 866000 firstpoint@southglos.gov.uk  
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BE HEALTHY 

  

 
 

 
 

 
 

 
 

 
 

Strand 
Critical complex 

– 5 
Significant – 4 Moderate – 3 Minor – 2 No Issues – 1  

Physical 
development 

There is extreme 
delay in age specific 
physical 
development (1) 

Significant delay in 
age specific physical 
development 

Some delay in age 
specific physical 
development 

Slight delay in age 
specific physical 
development 

There is age specific 
physical 
development 

General state of 
health 

Persistent ill health 
or long term health 
condition that is not 
managed (1) 

Numerous episodes 
of ill health or long 
term physical health 
condition that is 
inconsistently 
managed 

Repeated episodes 
of ill health or some 
difficulties in 
managing long term 
physical condition  

Increasing episodes 
of ill health or a long 
term physical 
condition that is 
mostly well managed 

There are a few 
episodes of ill health 
or a long term 
physical condition 
that is well managed 

Risk of ill health 

High risk of ill health 
due to: lack of 
vaccinations, smoke 
filled environment, no 
physical activity, 
extreme under or 
over eating (1) 

Significant risk of ill 
health due to: few 
vaccinations,  often 
smoke filled 
environment, 
extremely limited 
diet, minimal physical 
activity 

Moderate risk of ill 
health due to: one or 
more missed 
vaccinations, limited 
exposure to smoking 
environment, poor 
diet, occasional 
physical activity 

Minor risk of ill health 
due to: delay in 
vaccination, 
occasional exposure 
to smoke, some 
elements of healthy 
diet missing, 
moderate physical 
activity 

Good health is 
supported by full 
vaccination, no 
smoke exposure, 
balanced diet and 
frequent physical 
activity 

Dental Condition 

No dental hygiene – 
may be shown by 
extreme decay, 
missing or filled teeth  
(1) 

Very little dental 
hygiene and no 
check-ups– may be 
shown by significant 
decay, missing or 
filled teeth 

Inconsistent teeth 
brushing, very few 
dental check-ups– 
may be shown by 
some decayed, 
missing or filled teeth 

Some elements of 
good dental hygiene 
behaviour are 
missing – may be 
shown by some 
decay 

Good brushing twice 
a day with regular 
dental check-ups 
(Good dental 
hygiene) 

Weight 

Critically obese or 
underweight  (1) 

Child is either very  
over or underweight 

Child is either over or 
underweight 

There are minor 
concerns about the 
child’s weight 

There are no 
concerns about the 
child’s weight 

Sleep Patterns 

Child has inadequate 
sleep on a regular 
basis 

Either the child 
regularly does not 
get enough sleep or 
they regularly sleep 
at inappropriate 
times or both 

The child’s sleep 
lacks quantity, 
routines, or 
appropriate timing 
three or four times a 
week. 

The child’s sleep 
lacks quantity, 
routines, or 
appropriate timing 
once or twice a 
week. 

Child has an good 
quantity of sleep with 
appropriate routines 
and timing 

Mental Health 

Acute mental health 
problems such as 
threat of suicide, 
anorexia, psychotic 
episode, severe 
depression or 
isolation (3) 

Emerging mental 
health issues 
(extreme anxiety, 
eating disorders, 
insomnia, displays 
phobias) 

Child frequently 
withdrawn, anxious, 
angry or emotionally 
vulnerable 

Child demonstrates 
minor anxiety by 
displaying poor 
attention, 
concentration or 
alteration in sleep 
pattern 

Good state of mental 
health 

Self-Harm 

Engaging in extreme 
self-harm/ escalating 
self-harm behaviours 
(3) 

Regular low level 
self-harm behaviour 

Initiating or 
experimenting with 
self-harm behaviour 

Threatening to self-
harm 

Child seeks 
appropriate physical 
rewards 

Smoking or 
drinking 

Child is dependent 
on alcohol or 
cigarettes  (4) 

Smokes and/or 
drinks frequently 

Smokes and/or 
drinks regularly but 
not frequently  

Has tried smoking 
and/or drinking on 
more than one 
occasion 

Does not drink or 
smoke 

Substance misuse 

Daily or frequent 
substance use with 
detrimental impact 
on physical and 
mental health  (4) 

Daily or frequent 
substance use with 
no apparent impact 
on physical and 
mental health  (4) 

Occasional drug or 
alcohol use in social 
situations and young 
person refuses to 
engage in harm 
reduction work  (4) 

Occasional drug or 
alcohol use in social 
situations and young 
person engages in 
harm reduction work  
(4) 

No substance use 
identified 

Sexual health 

No understanding of 
relationships and 
sexual health risks 
likely to cause to 
pregnancy or 
disease *Bichard 
Guidelines 

Sexual activity with 
chaotic use of 
contraception and/or 
several partners  
*Bichard Guidelines 

Some gaps in 
understanding or 
behaviour in 
relationships, 
contraception and 
sexual health leading 
to increased risks  
*Bichard Guidelines 

Satisfactory 
understanding of 
relationships, 
contraception and 
sexual health risk.  
Sexual activity with a 
stable partner using 
contraception 

Good understanding 
and practice in safe 
relationships, 
contraception and 
sexual health 
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STAY SAFE 
General factors affecting child or young person 

P
os

iti
ve

s 
 Physical needs are met through safe, consistent and effective care from one or more caregiver 
 Emotional needs are met through stable and affectionate relationships with parent/carers and family 

members 
 Consistent and appropriate boundaries and routines are set and followed 
 Parent encourages appropriate independence to develop child’s skills and awareness 
 Parent is aware of potential risks to children in and out of the home 
 Child has had age appropriate skills to deal with risk eg. Cycle proficiency, swimming, road safety, social 

skills 
 Child and family are confident in the schools approach and support with  bullying and emotional wellbeing 
 Child is part of a supportive friendship group both in and out of school 

C
ha

lle
ng

es
 

 Parents’ ability to give care is compromised by their own physical or mental health needs, substance abuse, 
domestic violence or past experiences of abuse 

 Frequent visits to Accident and Emergency services 
 Main carer has unstable relationships with partner(s) 
 Physical and emotional needs unmet 
 Lives in a dangerous environment due to lack of safety equipment or arrangements, poor maintenance 
 Dwelling on or very close to main road with difficult access to facilities/ parks/ schools/ settings 
 Clear boundaries and routines are not set or not followed consistently 
 Child is a young carer 
 Has few or no friends or friendships have a negative effect 
 Deterioration in attendance or attitudes to learning and/or school become apparent 

R
es

ou
rc

es
 

 Support from family and friends 
 Locality Social work teams, Community Paediatricians, GPs, School health nurses and Health 

visitors/Midwives 
 Drug and Alcohol services for parents eg SGDAS 
 Domestic violence support groups eg Survive 
 Access to and engagement with support services such as Parenting Support groups, community activities, 

Children’s Centres 
 Lifeskills Education Centre and other school activities 
 Outside activities to experience and learn about rules and boundaries, eg. Scouts/guides, sports, youth 

centres	
 Avon Fire and Rescue Service (free safety equipment and fire alarms for some families plus Child car seat 

checking and presentations in Sure Start centres)  
 Websites and national and local support groups eg. Childline 
 Mentoring relationship set up within which the child feels able to share experiences 

 
A list of suggested contacts is shown below when the assessment of a child’s needs 
are at a particular point on a strand.  The relevant contact details are numbered.  
Where descriptors are shown in red it is recommended that you contact parent/carers 
and/or another agency to discuss your concerns as this may indicate a serious 
safeguarding concern.  However each case will require professional judgement to 
take account of the circumstances and context, and it is recommended that the 
thresholds guidance is consulted before referral to social care.  The thresholds 
guidance can be found here:  
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=53fAPCjAE34%3d&tabid=82&mid=10
99 
 
and the matrix can be found here: 
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=5oihiro5AOA%3d&tabid=82&mid=109

9 
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For concerns about Sexual Health you should consider the Bichard Guidelines: If 
there is a difference in the ages of the sexual partners (ie one underage or a great 
difference), or if there is a power difference (one person is in authority over the 
other), drug or substance use, use of aggression or secrecy in the relationship then 
this should be assessed at level 5.  Consideration should be given to consulting The 
Thresholds document and Social Care for further advice and guidance in this case.  
 
Please consult the list on page 5 to see if there are more useful or relevant 
contacts before using the contacts below. 
 
 Organisation Telephone Email/Web 

5 Social Care Referrals  01454 866000 firstpoint@southglos.gov.uk  
6 Police – Avon and Somerset Constabulary Website gives local telephone contacts according to 

postcode.  In an emergency telephone 999 
www.avonandsomerset.police.uk/contact/ 
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STAY SAFE 

  

 
 

 
 

 
 

 
 

 
 

Strand 
Critical complex - 

5 
Significant - 4 Moderate - 3 Minor - 2 No Issues - 1  

Parenting 

Parenting is 
completely 
inconsistent with 
severe criticism 
and no warmth  (5) 

Parenting mostly 
experienced as 
low warmth and 
high criticism 

Parenting often 
characterised by 
inconsistencies 

Some 
inconsistencies in 
parenting 

Parenting is warm 
and consistent 

Boundaries, 
routines and 
guidance 

No areas of the 
child's boundary or 
guidance needs 
are being met  (5) 

Only one aspect of 
child's life has any 
stability or 
consistent routines 
and boundaries 

Several aspects of 
the child's life 
shows a lack of 
stability or 
consistent routines 
and boundaries 

Some aspects of 
child's routines 
and boundary 
setting are 
inconsistent 

Appropriate 
boundaries, 
routines and 
necessary 
guidance are 
provided 

Parental 
protection from 
physical harm 

Child suffers 
deliberate physical 
harm / suspected 
non accidental 
injury (5) 

Child is regularly 
in situations where 
there is risk of 
physical harm with 
parental 
knowledge (5) 

Child is 
occasionally in 
situations where 
there is risk of 
physical harm.  
Parents respond 
through action 
supported by 
others 

Parent responds 
effectively to a 
minor incident of 
physical harm  eg 
fights, other adults 
chastising child 

Child is kept safe 
from deliberate 
physical harm 

Physical and 
emotional 
needs of child 

Family no longer 
want to or are 
unable to care for 
the child, or child 
is abandoned  (5) 

Child’s physical 
and emotional 
needs are 
frequently not met 
and are not 
recognised by 
parent or carer  (5) 

Child’s physical 
and emotional 
needs are 
frequently not met 
but are often 
recognised  

Child’s physical 
and emotional 
needs are not 
suitably met on all 
occasions 

Child’s needs for 
physical and 
emotional support 
are fully met  

Frequency of 
accidental injury 

Child suffers 
frequent 
accidents, 
significant injury or 
visits A&E with 
indicators of 
neglect.  Parent 
leaves child alone 
for long periods or 
overnight  (5) 

Child has several 
visits to doctors or 
A&E in a short 
time period for 
significant 
accidental injuries.  
Level of 
supervision is 
inadequate for 
child’s age  (5) 

Repeated 
accidental injuries.  
Occasional 
incidents of lack of 
supervision, or 
parent unaware of 
child’s 
whereabouts 

Child may seem to 
have more 
accidents than 
would be 
expected.   

Child rarely suffers 
preventable 
accidents and is 
appropriately 
supervised at all 
times 

Experience of 
bullying or 
intimidation 

Serious assault 
from bullying  (6) 

Emotionally or 
physically harmed 
by bullying or 
cyber bullying.  
Child frequently 
feels unsafe from 
bullying 

Persistent 
rejection or 
taunting by peers 
eg teasing, name 
calling, minor 
cyber bullying.  
Child feels 
increasingly 
unsafe in or out of 
school 

Occasional 
rejection or 
taunting by peers 
eg teasing, name 
calling, minor 
cyber bullying 

Child feels safe in 
and out of school  

Child's 
understanding 
of risk 

Does not foresee 
potential dangers 
and frequently 
takes actions that 
could cause harm 
to self or others 

Only rarely 
foresees potential 
dangers and can 
rarely think how to 
respond to any 
dangers eg 
displaying coveted 
items, taking 
unsafe routes or 
travelling alone 

Child often takes 
risks in one area, 
eg displaying 
coveted items, 
taking unsafe 
routes or travelling 
alone   

Shows appropriate 
awareness of 
many of the 
dangers that could 
be met in 
everyday 
situations, 
occasionally takes 
risks and does not 
always know how 
to respond or 
avoid danger 

Shows age 
appropriate 
awareness of the 
typical dangers 
that can be met in 
everyday 
situations and how 
to respond to them 

Discrimination 
and self-image 

Has internalised 
discrimination, and 
behaviour reflects 
poor self-image 

Experiences 
persistent 
discrimination eg 
on the basis of 
ethnicity, sexual 
orientation or 
disability 

Subject to 
discrimination eg 
racial, sexual or 
due to disabilities 
or appearance 

Some insecurities 
around identity 
expressed eg 
culture, race, 
disability, home 
language etc 

Positive sense of 
self within 
community and 
using home 
language 
appropriately 
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Risk of running 
away 

Persistently goes 
missing from 
home for any 
period of time 
without parental 
consent (under 
16)(5) 

Goes missing from 
home for any 
single period of 
time  (5) 

Child repeatedly 
talks of leaving 
home or running 
away 

Child occasionally 
states that they 
want to live 
elsewhere or run 
away 

Child is safe in 
their home and 
family environment 

Risk of sexual 
exploitation 

Sexual activity/ 
relationship is 
unequal or 
dangerous, ie 
doesn’t meet 
Bichard Guidelines 
(see below) 
Sexual exploitation 
including 
prostitution Sexual 
abuse / rape  (5) 
*Bichard 
Guidelines 

Likely to put self at 
risk through 
inappropriate trust 
of others or lack of 
understanding. 
Frequent unsafe 
sexual activity 
possibly with 
several partners or 
not with a partners 
of a similar age  
(5)  *Bichard 
Guidelines 

Sexual activity is 
consensual but 
there are concerns 
about child’s ability 
to judge who to 
trust and their 
understanding of 
consent.   

Sexual activity is 
consensual and 
with a partner of a 
similar age 

Child is able to 
make good 
judgements about 
trust worthiness 
and is not sexually 
active 
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ENJOY AND ACHIEVE 
General factors affecting child or young person 

P
os

iti
ve

s 
 Child enjoys and is engaged with pre-school setting/school/college 
 Parents are supportive to the learning experience in the setting/school/college and ensure attendance and 

punctuality 
 Parents and child are confident in their relationship with the setting/school/college and know who to contact 

if there is a problem 
 Good home learning environment with access to books and other learning resources 
 Knows how to get advice and support and plans for the future 
 Child is able to communicate and relate appropriately with other children and adults 
 Parents relationship with child enables the child to be independent and separate from them with confidence 

C
ha

lle
ng

es
 

 Parents unable or unwilling to give support with learning 
 Child has not been registered for school and has no engagement with starting school activities 
 Attendance at setting/school/college is low or erratic 
 Previous history of poor attendance in the family  
 There have been several changes of home address or school 
 There has been a recent family relationship breakdown, bereavement or serious illness 
 Child is reluctant to attend setting/school/college and may often claim they are ill 
 When at setting/childminder, child withdrawn and fretful, not wanting to engage with others. 
 Limited access to learning resources at home 
 Inappropriate behaviour in setting/school/college 
 Child is unable to communicate and relate appropriately with other children and adults 

R
es

ou
rc

es
 

 There is positive engagement with support services -  Children’s Centres, Health Visitors, Educational 
Welfare, Youth Service, Connexions, Parent Support 

 Support for parents to set up rewards systems, change routines and develop consistent boundaries 
 Development of alternative communication methods by the setting/school/college eg visual timetables 
 Confidence and self-esteem building activities, SEAL, SEAD 
 Using an Individual Education Plan or personalising learning 
 Positive support from peers and friendship groups 
 Learning mentors 

 

A list of suggested contacts is shown below when the assessment of a child’s needs 
are at a particular point on a strand.  The relevant contact details are numbered.  
Where descriptors are shown in red it is recommended that you contact parent/carers 
and/or another agency to discuss your concerns as this may indicate a serious 
safeguarding concern.  However each case will require professional judgement to 
take account of the circumstances and context, and it is recommended that the 
thresholds guidance is consulted before referral to social care.  The thresholds 
guidance can be found here: 
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=53fAPCjAE34%3d&tabid=82&mid=10
99 
 
and the matrix can be found here:    
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=5oihiro5AOA%3d&tabid=82&mid=109

9 
 
 Organisation Telephone Email/Web 

7 Consult child’s college, school, pre-school setting or health visitor (if under 3 years old) 
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ENJOY AND ACHIEVE 

  

 
 

 
 

  
 

 
 

 
 

Strand Critical complex - 5 Significant - 4  Moderate - 3 Minor - 2 No Issues - 1  

Play 

Play is unsustained, 
limited or 
inappropriately 
repetitive and is 
almost always 
solitary   

Child is not able to 
independently 
explore new 
situations and 
resources within 
their play and is 
often solitary when 
playing. 

 Play is often 
dependent on input 
to move beyond 
established routines 
and resources.  
Child is sometimes 
unable to be 
responsive to others 
in play. 

Child is sometimes 
independent and 
creative in their play 
and can be 
responsive to others 
in play. 

Child is able to 
independently 
experiment, be 
creative in their play 
and respond to 
others in a playful 
manner.  

Communication 

Unable or unwilling 
to communicate 
needs  (7) 

Child rarely initiates 
communication and 
shows no ability to 
listen, take turns or 
use appropriate eye 
contact and facial 
expressions 

 Child is reluctant to 
communicate and 
lacks many 
communication skills 

Child lacks some 
communication skills 
and is willing to 
communicate with 
peers and familiar 
adults 

Child demonstrates 
age appropriate 
communication skills 
and communicates 
freely and 
confidently with 
peers and a range of 
adults 

Language 
development 

Language skills are 
severely delayed  (7) 

Language skills are 
significantly delayed  
(7) 

 Language skills are 
moderately delayed 

Language skills are 
slightly delayed 

Language skills are 
developmentally or 
age appropriate 

Social skills 

Unable to follow 
conventions of social 
situations or self-
care so that child is 
put at risk  (7) 

Regular 
inappropriate 
responses and 
actions in social 
situations or with 
self-care(7) 

 Some inappropriate 
responses and 
actions in social 
situations or with 
self-care 

Some difficulty in 
coping in age 
appropriate social 
situations or with 
self-care 

Age appropriate 
social and 
relationship skills 

Learning 
Development 

Learning significantly 
below that expected 
in all areas  (7) 

Not meeting learning 
and progress 
expectations in 
nearly all areas of 
learning  (7) 

 Not meeting learning 
and progress 
expectations in some 
areas of learning 

Meeting 
expectations of 
learning and 
progress in all major 
areas of learning 

Meeting or 
exceeding 
expectations and 
progress in all areas 
of learning 

Enjoyment of 
school/ setting 

Child hates 
school/setting and 
takes every 
opportunity to avoid 
it  (7) 

Child only shows 
enthusiasm or 
enjoyment for 
unstructured/social 
aspects of 
school/setting 

 Child shows little 
enthusiasm for 
school/setting and 
only enjoys limited 
aspects of their 
learning experience 

Child is mainly 
enthusiastic about, 
and enjoys most 
aspects of 
school/setting 

Child is enthusiastic 
about, and enjoys all 
aspects of 
school/setting 

Effort and 
engagement in 
learning 

Does not engage 
with learning or with 
school/setting and 
makes no effort 

Does not engage 
with their learning in 
most areas of 
learning and makes 
little effort 

 Child is not engaged 
with some areas of 
learning and effort is 
variable 

Child is generally 
engaged with their 
learning and making 
an effort 

Child is actively 
engaged with their 
learning and is 
making a good effort 

Attendance 
Not attending 
school/setting  (7) 

Below 80% 
attendance  (7) 

 80% to 90% 
attendance  (7) 

Above 90% but 
below 95% 
attendance 

More than 95% 
attendance 

Punctuality 
Late every day  (7) Several lates per 

week  (7) 
 Late once a week Occasionally late No lates 

Child's 
understanding of 
their educational 
situation 

Child has no 
understanding of 
their strengths, no 
interests that can be 
built on and no ideas 
of what they could 
do in the future 

Child has very little 
understanding of 
their strengths and 
interests.  They may 
have a few 
unrealistic ideas for 
their future 

 Child has little 
understanding of 
their strengths or 
interests.  They have 
some ideas for their 
future but some may 
be unrealistic 

Child has some 
understanding of 
their strengths and 
has some interests.  
They have some 
ideas for their future 

Child has good 
knowledge of their 
strengths and 
interests and has 
definite and practical 
ideas for their future 
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POSITIVE CONTRIBUTION 
General factors affecting child or young person 

P
os

iti
ve

s 
 Good social and emotional skills – self-awareness, managing feelings, empathy 
 Child is confident, resilient  and has high self-esteem 
 Positive role models and attachment to significant adults 
 Engages with and enjoys setting/school/college 
 Able to participate in team working 
 Positive and supportive relationships at home and with friends 
 Enjoys and attends school or college 
 Participates in community activities, sport, voluntary work or hobbies 
 Has plans and aspirations for the future 
 Knows how to get information, advice and support 

C
ha

lle
ng

es
 

 Poor/irregular attendance and punctuality 
 Lack of engagement with setting/school/college or significant underachievement 
 Low self-esteem or lack of confidence to engage with others 
 Child has difficulties with interactions and relationships with peers and/or may appear withdrawn or 

isolated 
 Parents unwilling or unable to support the child to engage positively with the community eg lack of 

boundaries, poor physical or mental health, past history of antisocial or criminal activity, bereavement, 
parental separation, substance abuse 

 Lack of appropriate facilities and opportunities that are accessible 
 Substance or alcohol misuse by young person or peers 
 Young person or peers involved in crime and/or anti-social behaviour 
 Lack of engagement in community activities or hobbies 

R
es

ou
rc

es
 

 Use of SEAL/SEAD approaches, mentoring, buddying, counselling within setting or school 
 Engagement with Community and Youth Services, voluntary sector organisations eg Children’s Centres, 

Youth Centres,  cadets, scouts, music, sport 
 Access to information, advice and guidance through One Big Data Base, Youth Unlimited and other 

websites 
 Access to specialist support eg Support Against Racist Incidents (SARI), Breakthrough project, PIP 

project (Southern Brooks), Behaviour Support Team, Family Support team 
 Parents and friends 

 
A list of suggested contacts is shown below when the assessment of a child’s needs 
are at a particular point on a strand.  The relevant contact details are numbered.  
Where descriptors are shown in red it is recommended that you contact parent/carers 
and/or another agency to discuss your concerns as this may indicate a serious 
safeguarding concern.  However each case will require professional judgement to 
take account of the circumstances and context, and it is recommended that the 
thresholds guidance is consulted before referral to social care.  The thresholds 
guidance can be found here: 
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=53fAPCjAE34%3d&tabid=82&mid=10
99  
and the matrix can be found here: 
http://www.sgcyp.org/LinkClick.aspx?fileticket=5oihiro5AOA%3d&tabid=82&mid=109

9 
 
Please consult the list on page 5 to see if there are more useful or relevant 
contacts before using the contacts below. 
 Organisation Telephone Email/Web 

5 Social Care Referrals  01454 866000 firstpoint@southglos.gov.uk  
6 Police – Avon and Somerset 

Constabulary 
Website gives local telephone contacts according to 
postcode.  In an emergency telephone 999 

www.avonandsomerset.police.uk/contact/ 
8 New Horizons Learning Centre 

(behavioural, social and emotional 
needs) 

01454 865340 newhorizons.lc@southglos.gov.uk  
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POSITIVE CONTRIBUTION 

  

 
 

 
 

 
 

 
 

 
 

Strand 
Critical complex - 

5 
Significant - 4 Moderate - 3 Minor - 2 No Issues - 1  

Child's 
Relationships 

Child has no 
positive 
relationships with 
peers or any 
significant adult.  
Could be 
completely 
withdrawn  (5) 

Child mainly has 
inconsistent, 
unsustained or 
negative 
relationships with 
peers or adults 

Child has a few 
positive, sustained 
relationships and 
some that are 
negative or 
inconsistent 

Child has some 
minor difficulties 
with relationships 
with peers or other 
significant adults 

Child has good 
age appropriate 
relationships with 
a range of adults 
and peers 

Self confidence 

Significantly low 
self-confidence 
severely affects all 
areas of their life 

Child lacks self 
confidence in most 
situations 

Child lacks self 
confidence in new 
situations or in 
coping with 
change 

Child occasionally 
lacks self 
confidence in 
some new 
situations 

Child is happy with 
themselves and 
confident in their 
own  abilities to 
handle change 

Resilience 

Child is unable to 
be resilient and/or 
is unable to deal 
with significant life 
changes 

Child is rarely 
resilient. 

Child is sometimes 
resilient and may 
be over reliant on 
one friend or adult 

Child can be 
resilient and is 
mostly able to 
cope with change 

Child is resilient 
and able to deal 
confidently with 
change 

Behaviour out 
of school  

Frequent 
involvement in 
criminal or 
antisocial activity  
(6) 

Repeated 
involvement in 
criminal activity or 
antisocial 
behaviour  (6) 

Occasional 
involvement in 
unlawful activity or 
antisocial 
behaviour 

On the fringes of 
unlawful activity or 
antisocial 
behaviour  

Engages in law 
abiding  and 
positive behaviour 

Behaviour in 
school  

Frequent and/or 
serious breaches 
of school 
behaviour policy - 
shown by 
permanent 
exclusion or 
supported transfer   
(8) 

Repeated 
disruptive 
behaviour despite 
support shown by 
multiple fixed 
period exclusions 
or being placed on 
a partnership 
inclusion 
programme  (8) 

Behaviour 
concerns that 
require individual 
planning and 
support shown by 
fixed period 
exclusion or 
placement on a 
school 
behaviour/disciplin
e stage 

Behaviour 
concerns noted - 
low level and not 
requiring 
additional support 

No behaviour 
concerns 

Managing 
anger and 
conflicts 

Child is 
confrontational in 
their approach to 
situations and/or 
unable to manage 
their own anger 

Child is unable to 
resolve conflicts or 
has great difficulty 
managing their 
own anger 

Child can only 
resolve mild 
conflicts and 
sometimes has 
difficulty managing 
their anger 

Child can resolve 
most conflicts 
satisfactorily 

Child is able to 
resolve conflicts 
appropriately and 
manage their 
anger safely. 

Decision 
making in social 
situations 

Decisions made 
ignore other 
people’s needs in 
order to meet their 
own 

Decision making 
only about own 
need and does not 
recognise impact 
on others 

Can only see 
limited options in a 
decision making 
situation 

Able to see a 
range of 
possibilities but 
not always able to 
find a balance 
between own and 
other’s needs 

Able to balance 
own needs against 
those of others or 
community needs 
when taking 
decisions 

Community 
knowledge and 
engagement 

Has no knowledge 
of and/or no 
interest in 
community 
activities and 
resources 

Has very little 
knowledge of 
community 
resources and/or 
rarely engages in 
community 
activities 

Has limited 
knowledge of 
community 
resources and/or 
engages in 
occasional 
activities 

Has knowledge of 
some community 
resources and/or 
engages in some 
activities 

The child is 
knowledgeable 
about community 
resources and 
undertakes a 
range of regular 
activities.  

Bullying 
behaviour 

Commits assault 
or mental harm 
through bullying  
(6) 

Bullying behaviour 
intimidates and 
targets a specific 
individual 

Persistently rejects 
or taunts peers eg 
teasing, name 
calling, minor 
cyber bullying.  

Occasional rejects 
or taunts peers eg 
teasing, name 
calling, minor 
cyber bullying 

Approaches others 
positively and is 
able to cooperate 
and negotiate with 
them age 
appropriately 

Racist or 
prejudiced 
behaviour 

Causes physical 
or emotional harm 
to others by acting 
in a racist or 
discriminatory 
manner (6)  

Makes racist or 
discriminatory 
comments 

Come to negative 
conclusions about 
people based on 
their group 
membership 

Highlights 
differences 
between groups of 
people  

Approaches others 
positively and 
respects 
differences 
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ECONOMIC WELLBEING 
General factors affecting child or young person 

P
os

iti
ve

s 
 Child/family live in permanent housing 
 The housing has adequate facilities eg appropriate space, heating, furniture  
 The home is safe, clean and adequately maintained 
 At least one parent working and/or family Is receiving all relevant entitlements/benefits 
 The household has enough money to maintain their home 
 Has access to a range of good local services or good transport links to these 
 Young person/family has access to Information, Advice and Guidance 
 Has high aspirations and plans for the future 
 Attendance and engagement at school /college /training /employment is good 
 Has positive support from adults who are role models in relation to employment  
 Has had personal experience of the world of work through Work Experience / part time job / 

volunteering 

C
ha

lle
ng

es
 

 Homeless, sofa surfing or living in temporary accommodation 
 Housing has poor facilities eg lack of space, heating, furniture  
 Housing is in poor condition: dirty, dangerous, damp, disrepair 
 Severe financial problems eg debt, inappropriate use of income (Alcohol/Drugs/Gambling), not 

claiming the right benefits 
 Has limited/no access to basic services locally and inadequate transport to services elsewhere 
 Young person/family does not have access to Information, Advice and Guidance, housing and benefit 

support 
 Poor attendance or engagement with school /college / training / employment  
 Not in education, employment or training (NEET) 
 Lack of aspiration or confidence in own ability 
 Lack of role models, adult support / encouragement or lives in a family or community where 

worklessness is the norm 
 Learning/training provision not suitable for the learner 

R
es

ou
rc

es
 

 Housing/homelessness, debt and welfare benefits advice and support, eg One Stop Shops, Benefits 
Advisors, Job Centre Plus 

 Concessionary transport scheme and/or Independence Travel Training – provided by colleges and 
some schools 

 Attending Sure Start and/or Preschool 
 Access to community learning eg Managing money course, basic skills courses, parenting courses 
 Connexions Personal Adviser or registering with Job Centre Plus 
 On line resources at school / Connexions / Youth Centre 
 Work Experience opportunities/Taster courses 
 Working with mentor or other positive role model 
 Support in planning short term goals 

 
A list of suggested contacts is shown below when the assessment of a child’s needs 
are at a particular point on a strand.  The relevant contact details are numbered.  
Where descriptors are shown in red it is recommended that you contact parent/carers 
and/or another agency to discuss your concerns as this may indicate a serious 
safeguarding concern.  However each case will require professional judgement to 
take account of the circumstances and context, and it is recommended that the 
thresholds guidance is consulted before referral to social care.  The thresholds 
guidance can be found here:  
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=53fAPCjAE34%3d&tabid=82&mid=10
99  
 
and the matrix can be found here:    
 
http://www.sgcyp.org/LinkClick.aspx?fileticket=5oihiro5AOA%3d&tabid=82&mid=109
9 
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Please consult the list on page 5 to see if there are more useful or relevant 
contacts before using the contacts below. 
 Organisation Telephone Email/Web 

5 Social Care Referrals  01454 866000 firstpoint@southglos.gov.uk  
9 Homechoice 01454 868005 https://homechoice.southglos.gov.uk/  
10 Benefits and Debt Advice 08444 111444 http://www.southgloscab.org.uk/  
11 ‘Connexions’-contact YISS through 

FristPoint 
01454 866000 firstpoint@southglos.gov.uk 
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ECONOMIC WELLBEING 

  

 
 

 
 

 
 

 
 

 
 

Strand 
Critical complex - 

5 
Significant - 4 Moderate - 3 Minor - 2 No Issues - 1  

Housing 

Homeless   (9/5) Several changes 
of temporary 
accommodation 
over large 
geographical 
areas 

Regular change of 
temporary 
accommodation 
within community 

Some financial 
concerns about 
maintaining 
housing 
arrangements 

Living in 
permanent 
accommodation 

Suitability of 
home 

Home unsafe, 
inadequately 
maintained and/or 
very overcrowded   
(9/5) 

Two elements out 
of overcrowding, 
maintenance and 
safety are a 
problem  (5) 

Either 
overcrowding, 
safety or 
maintenance 
issues is a 
problem 

Slight lack of 
space, safety or 
maintenance 
issues 

Home and outside 
space are in a 
good state of 
repair, safe and of 
adequate size 

Facilities of 
home 

Home lacks all 
necessary 
furniture and 
facilities  (5) 

Home lacks most 
furniture items or 
facilities necessary 
to meet physical 
needs of the 
children  (5) 

Home lacks three 
or four furniture 
items or facilities 
necessary to meet 
physical needs of 
the children 

Home lacks one or 
two furniture items 
or facilities  
necessary to meet 
physical needs of 
the children 

Home has all 
furniture and 
facilities necessary 
to meet physical 
needs of the 
children 

Income 

Family income is 
below income 
support level  (10) 

Family income is 
at income support 
level 

Income is not 
always sufficient to 
meet day to day 
living costs 

All income is 
devoted to day to 
day living costs 
with none left over 

Some disposable 
income after day 
to day living costs 
have been met 

Debt 

Household debt or 
mismanagement 
leads to inability to 
afford to meet the 
basic needs of 
child  (5/10) 

Household debt is 
increasing in order 
to meet basic 
needs or due to 
mismanagement  
(10) 

Household debt 
may be increasing 
and occasionally 
the basic needs of 
the parents are not 
met 

Household debt is 
being managed 
but family may be 
unable to cope 
with additional or 
unexpected costs 

Household budget 
managed 
effectively 

Transport 

Geographically 
isolated without 
access to 
transport  

Geographically 
isolated with very 
limited access to 
transport  

Available transport 
only meets some 
of the needs of the 
child or family 

Available transport 
meets most of the 
needs of the child 
or family 

Child and family 
are able to travel 
freely as needed 

Status of 
education, 
employment or 
training 

Not in education, 
employment or 
training (NEET) for 
more than three 
months  (11) 

Not in education, 
employment or 
training (NEET)  
(11) 

Periods of NEET 
or employment 
without training 

In employment or 
training 

Meeting or 
exceeding 
expectations in 
learning, training 
or employment 

Aspiration for 
post 16 
education, 
training or 
employment 

Plans to be 
unemployed in the 
long term  (11) 

Has no plan for 
their future career 
and 
educational/trainin
g development  
(11) 

Has a job or plan 
for employment 
but without 
prospects for 
development or 
training 

Has a job or plan 
for employment 
with limited 
prospects for 
development or 
training 

Has a realistic 
plan for their future 
career and 
educational/trainin
g development 

Post 16 
qualification 
level 

Has no 
qualifications 

Has qualifications 
at or below grade 
D at GCSE in 
some subjects but 
not in Maths or 
English 

Has qualifications 
at or below grade 
D at GCSE 
including Maths 
and English 

Has five 
qualifications at or 
above grade ‘C’ at 
GCSE including 
Maths and English 

Child and family 
are able to travel 
freely as needed 
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CHANGE TRACKER RECORDING FORM 
 
Child's Name   
 
Assessor's Name and 
role  

 
 Initial Review 1 Review 2 Closing Change 

in 
score  Strand Name Date Score Date Score Date Score Date Score 

B
E

 H
E

A
LT

H
Y

 

Physical development                   
General state of 
health                   

Risk of ill health                   

Dental Condition                   

Weight                   

Sleep Patterns                   

Mental Health                   

Self-Harm                   

Smoking or drinking                   

Substance misuse                   

Sexual health                   

S
T

A
Y

 S
A

F
E

 

Parenting                   
Boundaries, routines 
and guidance                 

  
Parental protection 
from physical harm                 

  
Physical and 
emotional needs of 
child 

                
  

Frequency of 
accidental injury                 

  
Experience of bullying 
or intimidation                 

  
Child's understanding 
of risk                 

  
Discrimination and 
self-image                 

  

Risk of running away                   
Risk of sexual 
exploitation                 

  

E
N

JO
Y

 &
 A

C
H

IE
V

E
 Play                   

Communication                   
Language 
development                   

Social skills                   
Learning 
Development                   
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 Initial Review 1 Review 2 Closing Change 
in 

score  Strand Name Date Score Date Score Date Score Date Score 

Enjoyment of 
school/setting                 

  
Effort and 
engagement in 
learning 

                
  

Attendance                   

Punctuality                   
Child's understanding 
of their educational 
situation 

                
  

P
O

S
IT

IV
E

 C
O

N
T

R
IB

U
T

IO
N

 

Child's Relationships                   

Self confidence                   

Resilience                   
Behaviour out of 
school                    

Behaviour in school                    
Managing anger and 
conflicts                 

  
Decision making in 
social situations                 

  
Community 
knowledge and 
engagement 

                
  

Bullying behaviour                   
Racist or prejudiced 
behaviour                 

  

E
C

O
N

O
M

IC
 W

E
LL

B
E

IN
G

 

Housing                   
Suitability of home                   
Facilities of home                   
Income                   
Debt                   
Transport                   
Status of education, 
employment or 
training 

                
  

Aspiration for post 16 
education, training or 
employment 

                
  

Post 16 qualification 
level                 

  
 
Please see guidance notes (pages 3& 4 in the ‘Change Tracker’ document) 
 
It is recommended to choose a small number of areas to work on. 
 
You do not need to complete all of the review columns if the situation has been 
resolved and you can use another form if more reviews columns are required 
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A. Child identified with additional 
needs 

Request for Help Flow Chart 
 

 
   

 
  

 
 

CARE  

 
 
 

 Family gives CONSENT for 
information sharing / other agency 
involvement, then take one of the 
following routes 

Escalate the 
process at any 
time if there is 

a concern

C. 1  A First Point request for help from others e.g. 
FISS, YISS, Children’s Centre, social care may be 

needed

C. 2 First Point Request for 
Help Tel: 01454 866000 

Initiate SAFeh 
SINGLE ASSESSMENT FOR early help 

TEAM AROUND THE CHILD / FAMILY meeting 
(TAC/F) 

Develop and agree EARLY HELP ACTION PLAN 
(Submit to First Point) 

INVOLVEMENT REQUEST TO 
SOCIAL CARE  

 

INVOLVEMENT REQUEST 
TO 0-25 TEAM for EHC needs 

assessment 

School completes holistic 
INTERNAL assessment of the 

child’s needs

ASSESS. PLAN, DO, REVIEW 
carried out, plan actions and 

review

School engages with child and 
family and agrees an INTERNAL 
action plan

SAFEGUARDIN
G CONCERN       

 

A child can EXIT the 
process at any time, 

throughout the flow chart 

 

CHILD/REN”S needs are 
met 

ASSESS, PLAN, DO, REVIEW 
Cary out planned actions, review and re-plan  

(Submit to First Point) 

B. Commission other 
agencies i.e. Educational 

Psychology; Inclusion 
Support Services; Sensory 

Impaired Service; Behaviour 
Support Services; SGEOTAS 

 

 

INVOLVEMENT REQUEST TO 
PREVENTATIVE SERVICES 

 

Request is made 
for an 

involvement from 
another service 

e.g. EHCP 
(Education, 

Health and Care 
plan) 

 

A Model 
Common 
Business and 
Delivery Process 

Annex 5 
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First Point- Request for help form 
For Local Authority services 
(Guidance notes are available to support completion)  
 

Date of Request 

Date of request:  Date request received: Office use only 

Has consent been obtained to share 
information and make this request? 

Signed: Y/N  

Verbal: Y/N 

Referrer’s location of signed consent?  

 
Child/ren / young person details 
 Child 1 Child 2 Child 3 Child 4 Child 5 

Family Name      

Given Name      

Gender      

DOB / EDD      

Faith/Religion      

First Language      

Other forms of 
Communication 

     

Ethnicity      

Disability      

Special 
Educational 
Need 

     

Address & Tel 
No. 

 

 

 

     

Does this family meet the Family in Focus criteria (FIF)? Y/N 

Has this family had any Single Assessments for Early Help (SAF) completed previously? Y/N 
If yes, you will only need to complete page 1 and half of page 2 of this form (to include reason for 
request) and attach the single assessment and any action plans and reviews. 

 

Referrer Information 

Name and role: Signature: (Paper only) 

Organisation/Team/Service: Office address and postcode: 

Contact telephone no: Email: 

 
 
 
 

Annex 6 
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Reason for Request  

Request for support 
information or advice  

Request for Preventative 
Service  

FISS                 

YISS             

CC               

 FIF              

Request for Social Care    Request for targeted service 

Educational Psychology         

Young People Drug and 
Alcohol Service                 
  

Early Years Inclusion Services   
      

Fire Setter service         

Request for CAF support 
   

Request for Access to 
Records     

Request for SEN disability 
help/support                    

Request for Education 
Health and Care plan     

Request for Children’s 
Occupational Therapy  
Service                              

Other    Please state 

Reason for request:        What is wanted?      What has prompted this request for help?    

 

 

 
Parents and carers details: 

Name of Mother/Carer:    

  

Address: 

 

Tel no: 

Parental responsibility? Y/N 

Name of Father/Carer:   

  

Address:  

 

Tel no: 

Parental responsibility?  Y/N 

 
Other Children and Adults who live in the House (e.g. lodgers) 

Name:  

 

Date of Birth: 

Relationship to Child/Young Person:  

 

Name:  

 

Date of Birth: 

Relationship to Child/Young Person:  

 

Name:  

 

Date of Birth: 

Relationship to Child/Young Person:  
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Significant others not living in the home (e.g. partners of parents, other family members) 

Name and Address:  

 

Relationship to Child/Young Person:  

Date of Birth: 

Notes: 

 

Name and Address:  

 

Relationship to Child/Young Person:  

Date of Birth: 

Notes: 

 

Name and Address:  

 

Relationship to Child/Young Person:  

Date of Birth: 

Notes: 

 

 
ALL agencies currently and previously involved with the Family 
What has been tried so far? Actions of all other services please refer to any assessments, 
actions and outcomes achieved so far. 

Name of 
Practitioner 

Role and 
Contact Details 

Actions and Outcomes Involvement Dates & 
Outcomes 

Contri
bution 
to SAF 
Yes/No 

 

 

    

 

 

    

 

 

    

 
Chronology of significant events   
 
 
 
 
 
Child/Young Person’s development 
What the Children/Young People say and do - Describe the Children’s /Young People’s 
day to day experiences that describe both strengths and needs.  

Include children’s 
strengths and 
needs:  

 

 

 
Parenting strengths and challenges  
What Parents say and do - Describe parenting approach, routines, and boundaries within the 
family highlighting strengths and challenges. 

Include parents 
strengths and 
challenges: 
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Family and community  
Describe relevant family history, current circumstances and available support.  

Include Strengths 
and Challenges: 

 

 

 
 
Family views of current situation and help required 
 

 

 
Analysis of strengths and challenges  
Please use the above information to consider the main strengths, challenges and risks for the family. It 
should result in a clear understanding of the Child/Young Person's needs and which types of service 
provision may best address these needs: 
 
Strengths/protective factors – What is working well? 
 
 
 
 
Difficulties, needs and risks – What are the needs and risks that are worried about? 
 
 
 
 
Conclusions 
 
 
 
 
Please submit the form to First Point tel: 01454 866000 
1. If you have concerns regarding significant harm to a child please telephone 

First Point ASAP and follow up concerns in writing. 
2. Submit First Point form by secure email– telephone First Point to be sent a 

secure log in. 
3. Should you not have access to a computer please telephone First Point and ask 

for advice.     

Child/Young Person’s views are: 

 

If views not gathered why not? 

 

Young Person’s Comments: 

 

 

Views of Parent’s/Carer’s are: 

 

If views not gathered why not? 

 

Parent’s Comments: 
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Early Help Action Plan and Review 
 

 
Date action plan agreed:                     Action plan number: 
 

Children/Young people details: 
 Child 1 Child 2 Child 3 Child 4 Child 5 

Family Name      

Given Name      

Gender      

Address & Tel 
No. 

 

     

 
Professionals involved 
Name of Lead Professional Coordinating: 
 

Service/Agency: 

Role: Contact Details: 
 

 
Action Plan 
What are we worried 

about and why? 
Change 
Tracker 
Strand / 
score 

What outcome do we 
want for the child? 
(SMART target) 

What will indicate 
/measure progress 
by the next review? 

What SMART actions are 
needed? 

By who 
and 
when? 

What progress has been seen? 
(Review notes) 

       

       
       
       
       
       
       
       
 

Annex 7 
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REVIEW Number  
Date of this review meeting /conference: 
 

Previous review dates: 

 
List all members of Team Around the Child/Family 

Name 
 

Role 
 

Agency Contact details & 
tel no. 

Email address if 
happy to share 

Method of contribution to 
review meeting 

      
      
      
      
      
 
Key Events/Concerns 
Key events / concerns 
since the last meeting 

 

Key discussion 
points from meeting: 
Consider:-  
o What is the possible 

future if things do not 
change? 

o How likely is it that 
change can happen?  

o Are things improving 
for child/ren/YP? 

 

Has the plan been 
reviewed? Y/N 

Are there significant changes to the plan? Y/N  
If yes-  amend/change the plan 

Should the CAF be closed? Y / N 
 

Child/Young Person’s views 
Child/Young person’s views 
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Parent/Carer’s views 
Parent/carer’s views 
 
 
 
 
Views of agencies 
Agencies’ views (Identify who) 
 
 
 
 
Next review meeting 
Date: 
 

Time: Venue: 

 
Sign off for CAF closure only  
Child/ren/Young person signature: Date: 
Parent/Carers signature: Date: 
Lead Professional signature: Date: 
Manager signature: Date: 
Manager’s comments: 
 
What to do next 
1. Give a copy to the family  
2. Please send in to First Point. 
3. With consent share copies with all professionals at the TAC/F meeting. 
4. With consent share copies with professionals working with the family and not at the TAC/F meeting  
5. With consent we suggest that action plans and reviews are routinely shared with GPs with a covering letter 
6. REVIEW action plan at an appropriate and agreed future date. 
 
Please submit the form to First Point 
 To email securely contact First Point on Tel: 01454 866000 and request that you be sent a secure email registration to log onto and reply to. 
 To Fax: 01454 864380 – you should ring to inform you are doing this first. 
 To post: Department for Children, Adults and Health, First Point, PO Box 298, Civic Centre, High St, Kingswood. BS15 1DQ 
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Behaviour and 
discipline in 
schools  
 
Guidance for governing bodies  
 
 

Annex 8 
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Behaviour and discipline in schools  
 
Guidance for governing bodies  
 
About this guidance  
1.  This is statutory guidance from the Department for Education. It explains why 

maintained schools must have a behaviour policy, what it must cover and the role 
of the governing body and head teachers in shaping their school’s behaviour 
policy.  

2.   We use the term ‘must’ when the person in question is legally required to do 
something and ‘should’ when advice is being offered.  

3.   This guidance replaces chapter 2 of ‘School discipline and pupil behaviour 
policies – guidance for schools’.  

 
Expiry/review date  
This guidance will be reviewed in spring 2013.  
 
What legislation does this guide relate to?  
Education Act 2002  
Education and Inspections Act 2006  
 
Who is this guidance for?  
This is statutory guidance for governing bodies of maintained schools.  
 
Key point  
Every school must have a behaviour policy (which must include the school rules).  
 
The role of governors 
 
1. Under Section 88(1) of the Education and Inspections Act 2006 (EIA), governing 

bodies must ensure that policies designed to promote good behaviour and 
discipline on the part of its pupils are pursued at the school. 
(a) Section 88(2) of the EIA requires the governing body to: 

make, and from time to time review, a written statement of general principles 
to the guide the headteacher in determining measures to promote good 
behaviour and discipline amongst pupils; and  

(b) notify the headteacher and give him or her related guidance if the governing 
body wants the school’s behaviour policy to include particular measure or 
address particular issues.  

2. When carrying out the functions under Section 88(2), the governing body must 
have regard to guidance issued by the Secretary of State.  Paragraphs 6-11 
below provide this statutory guidance. 

3. Before making their statement of principles, the governing body must consult (in 
whatever manner they think appropriate) the headteacher, school staff, parents1 
and pupils.  

4. A guide to the law for governors provides information on governors’ other legal 
duties.  See the Associated Resources section below for a link to the guide. 

 
1 References to parent or parents are to fathers as well as mothers, unless otherwise stated.  
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What must the governing body do?  
 
6.  The governing body must provide clear advice and guidance to the head teacher 

on which he/she can base the school behaviour policy. 
7.   This is particularly important in respect of teachers’ powers to search, to use 

reasonable force and to discipline pupils for misbehaviour outside school. 
Although these powers may look straightforward in legal terms, they are not 
always fully understood by staff, pupils and parents, and staff can feel particularly 
vulnerable to challenge if they use them.  

8.   Clear advice and guidance from the governing body, which feeds directly into the 
behaviour policy, will help members of staff better understand the extent of their 
powers and how to use them. It will also help ensure that staff can be confident of 
the governing body’s support if they follow that guidance.  

9.   While it is for each governing body to decide their own principles, we would 
always expect the governing body to notify the head teacher that the following 
should be covered in the school behaviour policy:  
(a) Screening and searching pupils (including identifying in the school rules   

items which are banned and which may be searched for);  
(b) The power to use reasonable force or make other physical contact;  
(c) The power to discipline beyond the school gate;  
(d) Pastoral care for school staff accused of misconduct; and  
(e) When a multi-agency assessment should be considered for pupils who    

display continuous disruptive behaviour.  
10. In providing guidance to the head teacher, the governing body must not seek to 

hinder teachers’ powers by including ‘no searching’ or ‘no contact’ policies, nor to 
restrict their power to discipline pupils for misbehaviour outside of school.  

11. Governing bodies will also wish to consider their duty under section 175 of the 
Education Act 2002 requiring them to make arrangements to ensure that their 
functions are carried out with a view to safeguarding and promoting the welfare of 
children and their general duty to eliminate discrimination under section 149 of the 
Equality Act 2010.  

 
Screening and searching and the power to use reasonable force  
 
12. Separate guidance is available on searching and on the use of force and 

governing bodies should draw on this to inform their guidance to the head 
teacher. See Associated Resources section for a link to these documents.  

 
The power to discipline beyond the school gate  
 
13. Disciplining beyond the school gate covers the school’s response to all non-

criminal bad behaviour and bullying which occurs anywhere off the school 
premises and which is witnessed by a member of staff or reported to the school. 
The governing body must be satisfied that the measures proposed by the head 
teacher are lawful.  

14. The governing body will need to ask the head teacher to consider what the 
school’s response should be to:  
 any bad behaviour when the child is:  

 taking part in any school-organised or school-related activity or  
 travelling to or from school or  
 wearing school uniform or  
 in some other way identifiable as a pupil at the school.  

 or, misbehaviour at any time, whether or not the conditions above apply, that:  
 could have repercussions for the orderly running of the school or  
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 poses a threat to another pupil or member of the public or  
 could adversely affect the reputation of the school.  

 
15. In all of these circumstances the head teacher should also consider whether it is 

appropriate to notify the police or anti-social behaviour coordinator in their local 
authority of the actions taken against a pupil. If the behaviour is criminal or poses 
a serious threat to a member of the public, the police should always be informed. 
In addition, school staff should consider whether the misbehaviour may be linked 
to the child suffering, or being likely to suffer, significant harm. In this case the 
school staff should follow its safeguarding policy.  

 
Pastoral care for school staff  
 
16. Employers should not automatically suspend a member of staff who has been 

accused of misconduct, pending an investigation. The governing body should 
instruct the head teacher to draw on the advice in the ‘Dealing with Allegations of 
Abuse against Teachers and Other Staff’ guidance when setting out the pastoral 
support school staff can expect to receive if they are accused of misusing their 
powers. See the Associated Resources section for a link to this document.  

 
Associated resources  
 
Link to A guide to the law for school governors:  
http://www.education.gov.uk/schools/leadership/governance/b0065507/gttl   
 
Link to the Department’s advice on the Equality Act 2010:  
http://www.education.gov.uk/aboutdfe/policiesandprocedures/equalityanddiversity/a0
064570/the-equality-act-2010 
  
Link to Use of Reasonable Force – advice for head teachers, staff and governing 
bodies:  
http://www.education.gov.uk/schools/pupilsupport/behaviour/behaviourpolicies/f0077
153/use-of-reasonable-force-advice-for-school-leaders-staff-and-governing-bodies 
  
Link to Screening, Searching and Confiscation – advice for head teachers, staff and 
governing bodies:  
http://www.education.gov.uk/schools/pupilsupport/behaviour/behaviourpolicies/f0076
897/screening-searching-and-confiscation 
  
Link to guidance on Dealing with Allegations of Abuse against Teachers and Other 
Staff’:  
http://www.education.gov.uk/aboutdfe/advice/f0076882/ensuring-good-behaviour-in-
schools/allegations-of-abuse-against-staff 
  
© Crown copyright 2012  
You may re-use this information (excluding logos) free of charge in any format or medium, under the 
terms of the Open Government Licence. To view this licence, visit 
http://www.nationalarchives.gov.uk/doc/open-government-licence/ or e-mail: 
psi@nationalarchives.gsi.gov.uk.  
Where we have identified any third party copyright information you will need to obtain permission from 
the copyright holders concerned.  
Any enquiries regarding this publication should be sent to us at psi@nationalarchives.gsi.gov.uk.  
This document is also available from our website at www.education.gov.uk. 
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Appendix B 
 
Extracts from ‘Exclusion from maintained schools, Academies and pupil 
referral units in England: A guide for those with legal responsibilities in 
relation to exclusion 
 
3. The head teacher’s power to exclude  
A guide to the law1 
 
1. Only the head teacher of a school can exclude a pupil and this must be on 

disciplinary grounds. A pupil may be excluded for one or more fixed periods (up to 
a maximum of 45 school days in a single academic year), or permanently. A fixed 
period exclusion does not have to be for a continuous period. In exceptional 
cases, usually where further evidence has come to light, a fixed period exclusion 
may be extended or converted to a permanent exclusion.  

2. Pupils whose behaviour at lunchtime is disruptive may be excluded from the 
school premises for the duration of the lunchtime period. In such cases the legal 
requirements in relation to exclusion, such as the head teacher’s duty to notify 
parents, still apply. Lunchtime exclusions are counted as half a school day for 
statistical purposes and in determining whether a governing body meeting is 
triggered.  

3. The behaviour of pupils outside school can be considered as grounds for 
exclusion3. This will be a matter of judgement for the head teacher in accordance 
with the school’s published behaviour policy.  

4. The head teacher may withdraw an exclusion that has not been reviewed by the 
governing body.  

5. Any decision of a school, including exclusion, must be made in line with the 
principles of administrative law, i.e. that it is: lawful (with respect to the legislation 
relating directly to exclusions and a school’s wider legal duties, including the 
European Convention of Human Rights); rational; reasonable; fair; and 
proportionate.  

6. Head teachers must take account of their legal duty of care when sending a pupil 
home following an exclusion.  

7. When establishing the facts in relation to an exclusion decision the head teacher 
must apply the civil standard of proof, i.e. ‘on the balance of probabilities’ it is 
more likely than not that a fact is true, rather than the criminal standard of ‘beyond 
reasonable doubt’.  

8. Under the Equality Act 2010 (“the Equality Act”) schools must not discriminate 
against, harass or victimise pupils because of their: sex; race; disability; religion 
or belief; sexual orientation; because of a pregnancy / maternity; or because of a 
gender reassignment. For disabled children, this includes a duty to make 
reasonable adjustments to policies and practices.  

9. In carrying out their functions under the Equality Act, the public sector equality 
duty means schools must also have due regard to the need to:  
 eliminate discrimination and other conduct that is prohibited by the Equality 

Act;  
 advance equality of opportunity between people who share a protected 

characteristic and people who do not share it; and  
 foster good relations across all characteristics – between people who share a 

protected characteristic and people who do not share it.  
 

1 Section 51A Education Act 2002 and regulations made under that section.  
2 ‘Head teacher’ includes acting head teacher by virtue of section 579(1) of the Education Act 
1996.  
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3 Section 89(5) of the Education and Inspections Act 2006. Non-statutory advice on maintained 
schools’ powers to discipline outside of the school are set out in Behaviour and Discipline in 
Schools – A Guide for Head teachers and School Staff (2012). 

 
10. These duties need to be taken into account when deciding whether to exclude a 

pupil. Schools must also ensure that their policies and practices do not 
discriminate against pupils by unfairly increasing their risk of exclusion.  

 
Provisions within the Equality Act allow schools to take positive action to deal with 
particular disadvantages affecting one group, where this can be shown to be a 
proportionate way of dealing with such issues4.  

11. Head teachers and governing bodies must take account of their statutory duties in 
relation to special educational needs (SEN) when administering the exclusion 
process. This includes having regard to the SEN Code of Practice.  

12. It is unlawful to exclude or to increase the severity of an exclusion for a non-
disciplinary reason. For example, it would be unlawful to exclude a pupil simply 
because they have additional needs or a disability that the school feels it is 
unable to meet, or for a reason such as: academic attainment / ability; the action 
of a pupil’s parents; or the failure of a pupil to meet specific conditions before they 
are reinstated. Pupils who repeatedly disobey their teachers’ academic 
instructions could, however, be subject to exclusion.  

13. ‘Informal’ or ‘unofficial’ exclusions, such as sending pupils home ‘to cool off’, are 
unlawful, regardless of whether they occur with the agreement of parents or 
carers. Any exclusion of a pupil, even for short periods of time, must be formally 
recorded.  

14. Maintained schools have the power to direct a pupil off-site for education to 
improve his or her behaviour5. A pupil can also transfer to another school as part 
of a ‘managed move’ where this occurs with the consent of the parties involved, 
including the parents. However, the threat of exclusion must never be used to 
influence parents to remove their child from the school.  

 
Statutory guidance on factors that a head teacher should take into account 
before taking the decision to exclude  
 
15. A decision to exclude a pupil permanently should only be taken:  

 in response to a serious breach, or persistent breaches, of the school's 
behaviour policy; and  

 where allowing the pupil to remain in school would seriously harm the 
education or welfare of the pupil or others in the school.  

16. The decision on whether to exclude is for a head teacher to take. However, where 
practical, head teachers should give pupils an opportunity to present their case 
before taking the decision to exclude.  

17. Whilst an exclusion may still be an appropriate sanction, head teachers should 
take account of any contributing factors that are identified after an incident of poor 
behaviour has occurred. For example, where it comes to light that a pupil has 
suffered bereavement, has mental health issues or has been subject to bullying. 

 
4 Non-statutory advice from the Department for Education is available to help schools to 
understand how the Equality Act affects them and how to fulfil their duties under the Act. Guidance 
on the Equality Act.  
5 Section 29A of the Education Act 2002. Statutory guidance on the use of this power is to be 
issued shortly. With parents’ agreement Academies can place a pupil either full-time or part-time 
in another educational setting. 
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4. The head teacher’s duty to inform parties about an exclusion  
 
4.1 The head teacher’s duty to inform parents about an exclusion  
A guide to the law8 
 
18. Whenever a head teacher excludes a pupil they must, without delay, notify 

parents of the period of the exclusion and the reasons for it.  
19. They must also, without delay, provide parents with the following information in 

writing:  
 the reasons for the exclusion;  
 the period of a fixed period exclusion or, for a permanent exclusion, the fact 

that it is permanent;  
 parents’ right to make representations about the exclusion to the governing 

body (in line with the requirements set out in paragraphs 50 to 57) and how 
the pupil may be involved in this;  

 how any representations should be made; and  
 where there is a legal requirement for the governing body to consider the 

exclusion, that parents have a right to attend a meeting, be represented at this 
meeting (at their own expense) and to bring a friend.  

20. Written notification of the information in paragraph 26 can be provided by: 
delivering it directly to the parents; leaving it at their last known address; or by 
posting it to this address.  

21. Where an excluded pupil is of compulsory school age the head teacher must also 
notify parents without delay, and by the end of the afternoon session9:  
 that for the first five school days of an exclusion (or until the start date of any 

alternative provision where this is earlier) parents are legally required to 
ensure that their child is not present in a public place during school hours 
without reasonable justification, and that parents may be given a fixed penalty 
notice or prosecuted if they fail to do so.  

22. If alternative provision is being arranged then the following information must be 
included with this notice where it can reasonably be found out within the 
timescale:  
 the start date for any provision of full-time education that has been arranged 

for the pupil during the exclusion;  
 the start and finish times of any such provision, including the times for morning 

and afternoon sessions where relevant;  
 the address at which the provision will take place; and  
 any information required by the pupil to identify the person he / she should 

report to on the first day.  
23. Where this information on alternative provision is not reasonably ascertainable by 

the end of the afternoon session it may be provided in a subsequent notice, but it 
must be provided without delay and no later than 48 hours before the provision is 
due to start. The only exception to this is where alternative provision is to be 
provided before the sixth day of an exclusion, in which case the information can 
be provided with less than 48 hours’ notice with parents’ consent.  

24. The information in paragraphs 28 and 29 must be provided in writing but can be 
provided by any effective method (paragraph 35 provides guidance on this issue).  

25. The failure of a head teacher to give notice of the information in paragraphs 28 
and 29 by the required time does not relieve the head of the duty to serve the 
notice. A notice is not made invalid solely because it has not been given by the 
required time. 

 
8 Section 51A Education Act 2002 and regulations made under this section.  



 

63 

9 Sections 103 and 104 Education and Inspections Act 2006 and regulations made under these 
sections. 

 
26. Parents must be informed where a fixed period exclusion has been extended or 

converted to a permanent exclusion. In such cases the head teacher must write 
again to the parents explaining the reasons for the change and providing any 
additional information required.  

 
4.2 Statutory guidance to head teachers on informing parents about an 
exclusion  
 
27. When notifying parents about an exclusion, the head teacher should set out what 

arrangements have been made to enable the pupil to continue his / her education 
prior to the start of any alternative provision or the pupil’s return to school, in line 
with the guidance in paragraphs 48 and 49.  

28. For notifications under paragraphs 28 and 29, effective methods for providing the 
information may include email or text message; giving the notice directly to the 
parents; or sending the information home with the excluded pupil. Where 
information is sent home with a pupil, head teachers should consider sending a 
duplicate copy by an alternative method or confirming that the information has 
been received.  

29. When notifying parents about an exclusion head teachers should draw attention 
to relevant sources of free and impartial information. This information should 
include:  
 a link to this statutory guidance on exclusions: exclusions guidance  
 a link to the Coram Children’s Legal Centre: www.childrenslegalcentre.com 

08088 020 008; and  
 where considered relevant by the head teacher, links to local services, such 

as Traveller Education Services or the local parent partnership 
(www.parentpartnership.org.uk).  

30. Head teachers should ensure that information provided to parents is clear and 
easily understood. Where the parents’ first language is not English consideration 
should be given, where practical, to translating the letter or taking additional steps 
to ensure that the details of the exclusion and parents’ right to make 
representations to the governing body have been understood. 

 
4.3 The head teacher’s duty to inform the governing body and the local 
authority about an exclusion  
 
A guide to the law10 
 
31. The head teacher must, without delay, notify the governing body and the local 

authority of:  
 a permanent exclusion (including where a fixed period exclusion is made 

permanent);  
 exclusions which would result in the pupil being excluded for more than five 

school days (or more than ten lunchtimes) in a term; and  
 exclusions which would result in the pupil missing a public examination or 

national curriculum test.  
32. For all other exclusions the head teacher must notify the local authority and 

governing body once a term.  
33. Notifications must include the reasons for the exclusion and the duration of any 

fixed period exclusion  
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34. In addition, within 14 days of a request, governing bodies must provide to the 
Secretary of State and (in the case of maintained schools and PRUs) the local 
authority, information about any exclusions within the last 12 months.11.  

35. For a permanent exclusion, if the pupil lives outside the local authority in which 
the school is located, the head teacher must also advise the pupil’s ‘home 
authority’ of the exclusion without delay. 

 
10 Section 51A Education Act 2002 and regulations made under this section.  
11 As set out in The Education (Information About Individual Pupils) (England) Regulations 2006. 

 
Checklist for governor review of exclusions 
References from DfE guidance 2012 - Exclusion from maintained schools, 
Academies and pupil referral units in England: A guide for those with legal 
responsibilities in relation to exclusion 

 
 Issues to consider Evidence? 
Were parent/carers, governing body and LA (including home 
LA) informed of the exclusion and within stated timescales? 

 

Was the appropriate information provided in writing?  
Has the school taken steps to set & mark work or arranged 
alternative provision from day 6 of a longer exclusion? 

 

Were the papers (written evidence and information) sent at 
least 5 school days before the meeting, including a copy of 
the school’s Behaviour Policy? 

 

Were the parent, head and LA officer invited to the meeting - 
maintained school or PRU only?  (A parent may invite a 
representative of the local authority to attend a meeting of an 
Academy’s governing body as an observer; that 
representative may only make representations with the 
governing body’s consent.) 

 

Has a clear reason for the exclusion decision been given – 
what happened?  Is it clear whether the exclusion was for a 
first or one-off offence or serious breach/es of the school’s 
behaviour policy? 
 
If a permanent exclusion was the decision taken: 
 in response to a serious breach, or persistent breaches, of 

the school's behaviour policy; and  
 where allowing the pupil to remain in school would 

seriously harm the education or welfare of the pupil or 
others in the school? 

 

If a fixed period exclusion has been extended or converted to 
a permanent exclusion has the head teacher written again to 
the parents explaining the reasons for the change and 
providing any additional information required? 

 

Whether the exclusion was for behaviour on or off the school 
premises?  
(Disciplining beyond the school gate covers the school’s 
response to all non-criminal bad behaviour and bullying which 
occurs anywhere off the school premises and which is 
witnessed by a member of staff or reported to the school.) 

 

Whether the police were involved? How does this affect the 
evidence and decision?  (Evidence may be limited by a police 
investigation or criminal proceedings.) 
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 Issues to consider Evidence? 
Has the pupil been enabled and encouraged to participate at 
all stages of the exclusion process, taking into account their 
age and understanding? (The decision on whether to exclude 
is for a head teacher to take. However, where practical, head 
teachers should give pupils an opportunity to present their 
case before taking the decision to exclude.) 

 

Has the head taken into account of any contributing factors 
that are identified after an incident of poor behaviour has 
occurred? (E.g. where it comes to light that a pupil has 
suffered bereavement, or has mental health issues or has 
been subject to bullying.) 

 

Has the school taken account of pupils with additional needs, 
statements of special educational needs (SEN) or looked after 
children? (Head teachers should, as far as possible, avoid 
excluding permanently any pupil with a statement of SEN or a 
looked after child; Where a pupil has a statement of SEN, 
schools should consider requesting an early annual review or 
interim / emergency review) 

 

Has the head had regard to the Equality Act 2010?  Is there 
evidence of discrimination, harassment or victimisation 
because of: sex; race; disability; religion or belief; sexual 
orientation; because of a pregnancy/maternity; or because of 
a gender reassignment? Has the school taken any positive 
action to deal with particular disadvantages affecting one 
group? 

 

Has the head teacher taken account of their statutory duties in 
relation to special educational needs (SEN), including the 
SEN Code of Practice? (For disabled children, this includes a 
duty to make reasonable adjustments to policies and 
practices)  

 

Has the school engaged proactively with parents, foster 
carers and the local authority? 

 

Has the school tried to identify whether there are any causal 
factors and intervened early in order to reduce the need for a 
subsequent exclusion e.g. a multi-agency assessment that 
goes beyond the pupil’s educational needs, including seeking 
to identify mental health or family problems? (Disruptive 
behaviour can be an indication of unmet needs) 

 

Is there evidence that the head has considered extra support 
needed to identify & address the needs of pupils in order to 
reduce the risk of exclusion?  (Early intervention including 
multi-agency assessment e.g. Common Assessment 
Framework – Pre-CAF, CAF, Change Tracker?) 

 

Is there clear evidence of the strategies used and support 
provided by the school – do the papers include current and 
recent plans with dates, reviews and outcomes e.g. an 
Individual Education Plan, Integrated Support Plan, 
Partnership Inclusion Programme?  (Are there identified 
targets and clear outcomes?) 
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 Issues to consider Evidence? 
LA or other agencies/services involved e.g. Educational 
Psychology, Behaviour Support Team, New Horizons 
Learning Centre (PRU), Special Educational Needs, Youth 
Offending Team, Social Care, Ethnic Minority and Traveller 
Achievement Service, Connexions.  (Are details provided of 
the referrals to other services or professionals, the support 
provided and dates of plans/reviews and outcomes?) 

 

Has the school followed agreed partnership processes e.g. 
Change Tracker, Partnership Inclusion Programme?  (Dates 
and details, including support provided e.g. through CAF) 

 

Have alternatives to exclusion been considered?  For 
example: 
1. Mediation, restorative justice, internal exclusion 
2. Curriculum alternatives at Key Stage 4 – college placement 

or other form of alternative provision 
3. Temporary placement in an in-school Learning Support 

Unit 
4. Temporary or part-time placement in a Pupil Referral Unit 

or with a voluntary/private sector alternative provider 
5. A managed move (Supported Transfer) to another school 
6. Assessment of special educational needs 

 

Have you (the governing body): 
 Considered the interests and circumstances of the 

excluded pupil, including the circumstances in which the 
pupil was excluded, and had regard to the interests of 
other pupils & people working at the school. 

 Considered any representations made by parents, the 
head teacher and a representative of the local authority (in 
the case of a maintained school or PRU) 

 Established the facts ‘on the balance of probabilities’ 
 Considered whether the decision to exclude the pupil was 

lawful, reasonable and procedurally fair, taking account of 
the head teacher’s legal duties. (In reaching a decision on 
whether or not to reinstate a pupil) 

 Decided to direct reinstatement of the pupil immediately or 
on a particular date 

 (Where legally required to consider an exclusion) Notified 
parents, the head teacher and the local authority of your 
decision, giving reasons, in writing and without delay. (also 
inform the pupil's ‘home authority’) 

 Informed parents, if a permanent exclusion, of their rights 
to apply for an independent review of your decision and to 
make a discrimination claim. 

 Ensured that clear minutes of the meeting were taken as a 
record of the evidence that was considered  (These 
minutes should be made available to all parties on 
request) 

 Noted the outcome of your consideration on the pupil's 
educational record, along with copies of relevant papers 
for future reference 

 Made arrangements to retain records and evidence 
relating to an exclusion for at least six months in case a 
discrimination claim is made. 
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 Issues to consider Evidence? 

 Also: (Where recommended or directed by an 
Independent Review Panel) reconsidered your decision 
and notified parents, the head teacher and local authority 
of your reconsidered decision, and the reasons for it, in 
writing and without delay:  

 
 
 
 
 
 



 

68 
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Model letter 1 (2012) 

From the head teacher/principal of a school notifying a parent of: 
 a single fixed period exclusion of 5 school days or fewer and where a public 

examination is not missed 
 a fixed period exclusion which does not take the total of fixed period 

exclusions to more than 5 in one term; 
 a lunchtime exclusion.  (Part 4 DfE guidance 2012) 

 
(Where a school’s academic year consists of more than 3 terms, then a reference to 
‘term’ means the period falling between: 31 December to Easter Monday; Easter 
Monday to 31 July; or 31 July to 31 December.) 
	
Dear [Parent's Name] 
 
I am writing to inform you of my decision to exclude [Child's Name] for a fixed period 
of [specify period]. This means that he/she will not be allowed in school for this 
period. The exclusion begins/began on [date] and ends on [date]. 
  
I realise that this exclusion may well be upsetting for you and your family, but the 
decision to exclude [Child's Name] has not been taken lightly. [Child's Name] has 
been excluded for this fixed period because [reason for exclusion]. 
 
You have the right to make representations about this decision to the governing 
body.   [Child's Name] may also be involved in making representations [Explain 
how this may happen].  If you wish to make representations please contact [Detail 
how parent needs to make representations – where and to whom e.g. letter, 
email or telephone contact to governors/clerk, giving number, email or postal 
address?].  Whilst the governing body has no power to direct reinstatement and is 
not required to arrange a meeting with you, they must consider any representations 
you make and may place a note of their findings on your child's educational record. 
 
[For pupils of compulsory school age only] 
You are legally required to ensure that your child is not present in a public place in 
school hours during this exclusion on [specify dates] unless there is reasonable 
justification for this.  I must advise you that you may be given a penalty notice or 
prosecuted if your child is present in a public place during school hours on the 
specified dates and you fail to provide reasonable justification for this. 
 
[For pupils of compulsory school age only] 
We will set work for [Child's Name] to be completed during the period of his/her 
exclusion.  [Detail the arrangements for this].  Please ensure that work set by the 
school is completed and returned to us promptly for marking.  [If alternative provision 
is being arranged during an exclusion of 5 days or less the letter should provide 
details – when/where it will take place and who to report to on the first day.]  
 
You should also be aware that if you think the exclusion relates to discrimination you 
can make a claim, to the First Tier Tribunal for disability discrimination 
(http://www.justice.gov.uk/tribunals/send/appeals ) or to a County Court for other 
forms of discrimination. 
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The following information may be helpful: 
 Statutory guidance on exclusion: 

http://www.education.gov.uk/schools/pupilsupport/behaviour/exclusion 
 The Children's Legal Centre: they aim to provide free legal advice and 

information to parents on state education matters. They can be contacted on 
0808 802 0008 or on http://www.childrenslegalcentre.com/. The advice line is 
open from 8am to 8pm Monday to Friday, except Bank Holidays and 24th 
December to the 1st January. 

 Include other relevant links for example social care, Ethnic Minority & Traveller 
Achievement Service or the local parent partnership 
(www.parentpartnership.org.uk).  

 
[Child's Name]'s exclusion expires on [date] and we expect [Child's Name] to be 
back in school on [date] at [time].  
 
Yours sincerely 
[Name] 
Headteacher 
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Annex B 
 
National standard list of reasons for exclusions 
 
This list is provides descriptors of reasons for exclusions and the main reason for 
exclusion should be used on the electronic reporting form. The 12 categories should 
cover the main reasons for exclusions and the 'other' category should be used 
sparingly. The further detail suggesting what the descriptors cover should be used as 
a guide and this list is not intended to be used as a tick-list for exclusions. In reaching 
a decision on whether to exclude, head teachers need to refer to the Department’s 
guidance published in January 2003, entitled Improving Behaviour and Attendance: 
Guidance on Exclusion from School and Pupil Referral Units. 
 
Physical assault against pupil 
Includes: 
 Fighting  
 Violent behaviour 
 Wounding 
 Obstruction and jostling  

 
Physical assault against adult 
Includes: 
 Violent behaviour  
 Wounding  
 Obstruction and jostling  

 
Verbal abuse / threatening behaviour against pupil 
Includes: 
 Threatened violence  
 Aggressive behaviour  
 Swearing  
 Homophobic abuse and harassment  
 Verbal intimidation  
 Carrying an offensive weapon  

 
Verbal abuse / threatening behaviour against adult 
Includes: 
 Threatened violence  
 Aggressive behaviour  
 Swearing  
 Homophobic abuse and harassment  
 Verbal intimidation  
 Carrying an offensive weapon  

 
Bullying 
Includes: 
 Verbal bullying  
 Physical bullying  
 Homophobic bullying  
 Racist bullying  
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Racist abuse 
Includes: 
 Racist taunting and harassment  
 Derogatory racist statements  
 Swearing that can be attributed to racist characteristics  
 Racist bullying  
 Racist graffiti  

 
Sexual misconduct 
Includes: 
 Sexual abuse  
 Sexual assault  
 Sexual harassment  
 Lewd behaviour  
 Sexual bullying  
 Sexual graffiti  

 
Drug and alcohol related 
Includes: 
 Possession of illegal drugs  
 Inappropriate use of prescribed drugs  
 Drug dealing  
 Smoking  
 Alcohol abuse  
 Substance abuse  

 
Damage 
Includes damage to school or personal property belonging to any member of the 
school community: 
 Vandalism  
 Arson  
 Graffiti  

 
Theft 
Includes: 
 Stealing school property  
 Stealing personal property (pupil or adult)  
 Stealing from local shops on a school outing  
 Selling and dealing in stolen property  

 
Persistent disruptive behaviour 
Includes: 
 Challenging behaviour  
 Disobedience  
 Persistent violation of school rules  

 
Other 
Includes incidents which are not covered by the categories above, but this category 
should be used sparingly 
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South Gloucestershire Council Policy for supporting pupils with Medical and Health 
Conditions. 
 
1. Background: 
 

1.1 The well-being and education of pupils with medical and health conditions lies 
primarily with parents and they are likely to be the first to bring this to the 
attention of schools as appropriate. The responsibility for making provision is 
also the responsibility of all schools, health services and where appropriate 
local authority services. All partners should work together to secure a good 
education for these pupils. The Local Authority (LA) through this policy seeks 
to ensure that children are educated in school, that all partners understand 
their roles and responsibilities and ensure access to a good education for 
children aged 5-16 by working together with them and their families and 
ensuring integration in school wherever possible. 

 
1.2 This policy is based on the expectation that governing bodies will have regard 

to their responsibilities as set out in “Supporting pupils at school with medical 
conditions” (DfE, April, 2014) statutory guidance for schools, and Mental 
Health and behaviour in schools, (DfE Advice for schools, June 2014). The 
LA has regard to “Ensuring a good education for children who cannot attend 
school because of health needs”, which is statutory guidance for local 
authorities (Jan, 2013 DfE; this was to be reviewed in September 2014, 
however this has not occurred).  

 
1.3 This policy will be of interest to all stakeholders. It will ensure that all those 

supporting a child or young person with health needs including all health, 
social care and education services, schools, and providers of alternative 
provision and families are clear about children’s entitlements to effective 
support and a good education and how this is to be achieved. For the vast 
majority of cases SGC will support school and parents to ensure that children 
with medical and health conditions are educated in school.   

 
1.4 This policy relates to pupils of statutory school age with medical need or 

those that remain on the school roll post 16 in order to complete their course. 
They are: 

 
 Pupils who are chronically physically ill, injured or recovering from 

medical interventions and including Chronic Fatigue or similar conditions 
related to Myalgic Encephalomyelitis. 

 Pupils with persistent mental health problems including school phobia 
 School age mothers/ mothers to be who are unable to access education 

in their registered school because of significant medical issues. 
 
It does not normally include pupils with autistic spectrum, or pupils with social, 
or emotional or behavioural needs. 
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1.5 In the following paragraphs the policy sets out the roles and responsibilities of 
all parties in securing a good education for any child or young person with 
medical conditions and related needs. 

 
2. The core duties of governing bodies of schools (S100 Children and families 

Act 2014): 
 

2.1 From September 2014 a new duty for governing bodies comes into force to 
make arrangements through an accessible, regularly reviewed policy, to 
support pupils at school with medical condition. The purpose is to ensure that 
they can access and enjoy the same opportunities at school as any other 
child by re-engaging with school life. The focus of arrangements should be on 
the needs of each individual child and the impact of the medical condition on 
school life. The outcome is that parents and pupils will have confidence in the 
schools ability to provide effective support in school. Where a child is the 
subject of inter-agency support there is a need to collaborate and to ensure 
that any individual health care plan sets out the support so that the pupil can 
reintegrate effectively. 
 

2.2 Medical needs should be seen as pupils’ additional needs. The school policy 
will set out in detail how the statutory guidance will be implemented, including 
a named person who has overall responsibility. It will need to set out clearly 
the procedures to be followed whenever a school is notified that a pupil has a 
medical condition and the roles and responsibilities of staff in the 
development of individual health care plans (IHCP) and what should be 
recorded on them. See flow chart and template in Appendix  D&E),The 
statutory guidance sets out the most important roles and responsibilities and 
expectations for staff training among other key elements to be included in the 
policy. The complete information provided by the school is essential, in order 
for the South Gloucestershire Education Other than at School service 
(SGEOTAS) Referral and Admission Panel to avoid delays in decision making 
and for the LA to consider where it may need to make alternative provision for 
medical needs.  

 
2.3 The referral from the school, will normally be considered at the Referral and 

Admissions Panel.  When it is agreed that a pupil is unable to attend school 
the LA will make alternative provision for the child or young person. The 
minimum entitlement in accordance with the statutory guidance (5 hours per 
week) may be extended to enable pupils to keep up their studies as far as 
possible according to their medical needs. 

 
2.4 Wherever possible the LA would expect the school to generally continue to 

make the arrangements under its IHCP with home work or other support 
(TA/HLTA) as a short term measure. This arrangement will ensure that the 
pupil can continue to obtain the required support linked to the individual 
health care plan promptly from the organisation that best understands the 
educational needs while the SGEOTAS provision is engaged.  
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2.5 The LA will expect the school designated officer to take responsibility for 
planning for the pupil, attend a meeting of the Referral and Admissions Panel 
where possible, attend any agreed reviews and participate fully in securing 
reintegration with the goal of achieving good provision and transitions.  

 
2.6 The school should not remove a pupil from the roll without parental consent 

and appropriate consultation with the LA and medical officers even where the 
LA has shared a responsibility for the pupils’ education (e.g. dual registration). 

 
2.7 Where the difficulties are significant and the school is clear that the difficulties 

are contributing  to persistent  absence the school should ensure that  the 
referral from for SGEOTAS is fully completed  for the referral ( see Appendix 
B).Where the medical difficulties are also contributing to significant issues 
with progress or a learning difficulty the First Point Request for Help  Form is 
also required so that a full statutory assessment of needs is considered to  
inform decisions about provision,  if any, under the  EHC arrangements (See 
Appendix C)  This is the process of application for a statutory needs 
assessment under the Children and Families Act 2014. The parents, pupil 
and school will be informed of the L A’s decision within the statutory time 
scale. If agreed the statutory process will follow and the issue of whether an 
Education Health and Care plan will be considered. It is also possible for the 
pupil or parent to self refer. (See EHC Self referral form). 

 
2.8 In making its provision the LA will need to be satisfied that governing bodies 

can demonstrate clearly that they have complied with the statutory guidance 
as part of determining what provision should be made next. 

 
3. Key responsibilities of the Health Services:  
 

3.1 Providers of health services are required by the statutory guidance to 
cooperate with schools that are supporting children with a medical condition 
and this may include liaison, information, outreach or training. Those 
commissioning services need to be responsive to children's medical needs in 
order for compliance with statutory duties (s10 Children Act 2014) so that 
pupils’ medical needs can be met in school. The requirement is for health 
personnel to set out the specific medical needs and provide advice about how 
the needs could be met, this may include recommended services or provision 
commissioned by the health service only. In other cases general advice 
should be provided to enable the LA to determine the appropriate provision, 
based on the needs.  

 
3.2 Every school has access to school nursing services. Although they have a 

key responsibility in notifying the school when a pupil has a medical condition 
which will require support in school they may not always know when a child 
has a medical condition so cannot always be responsible for that 
communication. They may also be able to provide training or advice in 
shaping an individual health care plan and in implementing it or signpost 
schools to training and advice. They will also play a key role in liaison with 
clinicians regarding the appropriate support for planning. Community nursing 
teams will also be a valuable resource in providing advice, support and 
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training. In respect to school nursing, schools which are new build academies 
may choose not to commission the service, these pupils and those post 16  
(except in special schools)  will therefore  not receive school nursing services. 

 
3.3 Other health care professionals such as GPs and paediatricians are required 

by the statutory guidance to inform the school nurse when a pupil has a 
medical condition or needs that will require support through specific health 
care plans and interventions. 

 
3.4 Where a child or pupil is absent from school and parent/carers indicate that 

absence is persistently because of medical reasons the school may (if the 
absence appears to raise concerns) ask parent/carers for permission to 
contact health professionals (e.g. School Nurse or GP) for further information 
as part of their procedures for securing good attendance and planning. Where 
parents refuse permission the school should note the decision and inform 
parents of the risks in relation to safeguarding their child. 

 
3.5 Where counselling or similar provision is required because of diagnosed 

mental health needs it is expected that this provision will be commissioned for 
the pupil by the health service. 

 
3.6 Where a pupil is unable to attend school and where Health Services are 

making a referral, the key professionals involved, examples below) will be 
expected to make a contribution by way of specific advice as to why absence 
from school is necessary and how Health Needs are to be planned for and 
managed. An important part of the decision making considers why a pupil is 
not able to attend school and what support can be accessed by the pupil 
through home tuition or attendance at SGEOTAS (The Junction). Where 
attendance at another site or resource is being considered, the issue of how 
the pupil will be able to travel to the site will need to be addressed. 
 GP 
 Consultant 
 Paediatrician 
 Psychiatrist 
 Other CAMHS Tier 3 Practitioner 

 
3.7 In order to ensure that efficient use is made of the finite number of places in 

the LA resource, professionals will be expected to offer their written advice or 
be represented at the referrals and admissions panel for SGEOTAS (The 
Junction) in most cases.  
 
Health Services should also: 

 
 work closely with the school, the SGEOTAS (The Junction) staff, social 

care,  the child or young person and their parent/carers  to ensure that 
the medical needs and the appropriate educational responses required 
are fully understood and clarified in any referral, 

 ensure that health professionals making referrals are accountable for 
providing the required information in order to prevent unnecessary 
delays,  
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 agree the arrangements for information sharing  between the LA and 
health services, 

 aim to provide intervention and advice that secures a personalised 
approach in the individual health care plan and a match of provision to 
needs for the length of the illness, 

 clarify what the planned provision to be made is in response to medical 
needs, and ensure that staff making provision have the guidance and 
advice that they need to plan for a suitable level of participation in 
education, 

 where any referral is made for additional resources they will have 
contributed to the plan and clarified their ongoing role and responsibilities 
for health provision and contributing to review and reintegration plans as 
appropriate, 

 where mental health needs are complex, professionals will ensure that 
the LA representatives will have the advice and support necessary to 
ensure both eligibility and access to effective provision quickly. In such 
situations responsibility for liaison with the relevant partners will be 
clarified; and 

 respond to requests for advice in the management of young people to 
ensure that the LA is able to make effective responsive provision 
promptly. 

 
4. Core duties for the Local Authority (LA): 
 

4.1 The LA is a commissioner of school nurses for schools and academies. The 
LA also has a duty to promote cooperation between the range of relevant 
partners with a view to promoting the wellbeing of children in so far as it 
relates to their physical and mental health and their education, training and 
recreation.  

 
4.2 Prompt response: 

 
The duties on governing bodies will support both parents and school to 
consider where they can make provision for short term medical interventions 
through the additional needs funding to schools. This will ensure that pupils 
with health needs receive continuity of education linked to their individual 
health care plan. The provision can be made as part of the provision normally 
available to pupils with additional needs. This arrangement will ensure that it 
is effectively matched to the work being done in school, is of good quality and 
can be managed by the pupil. Where a school makes temporary provision 
that is either 1:1 teaching or support in or out of school any relevant medical 
advice must be used to inform planning.  

 
4.3 Where the absence is for medical reasons and likely to be longer term the LA 

will support pupils as soon as it is clear that the pupil will be out of school for 
a prolonged period such as an absence likely to last more than 15 days. In 
such instances, e.g. chronic conditions, the support will need to relate to what 
is medically recommended for the pupil and can be managed.   
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4.4 Collaboration:  
 
Where the LA is required to make provision for a pupil with additional health 
needs it will be subject to regular review linked to the individual health care 
plan and consider when a return to school is expected. At all times, the LA will 
seek to work collaboratively with the school, and where appropriate with the 
Family Intervention and Support Service, the Child and Adolescent Mental 
Health Services, other NHS bodies, educational psychologists, or other 
relevant partners to ensure planning is responsive, in the best interest of the 
pupil and reflects the expectations of the family. The focus is on a return to 
school as soon as appropriate. Where there is a disagreement about the next 
steps the completed review papers will need to return to the admissions panel 
and the stakeholders will be informed of the panel decision and any next 
steps. 

 
4.5 The LA will maintain effective systems for monitoring and review so that 

children with medical needs have a good education and are not without 
education for more than 15 school days where ever this is possible. Where 
absence is prolonged and provision is being made individual records will 
demonstrate the access to education provided. 

 
4.6 Professional development: 

 
The LA will ensure its education staff involved in the delivery of health needs 
provision are in receipt of appropriate training and support in relation to their 
roles and briefed appropriately in relation to their tasks. Appropriate briefings 
and induction will ensure that temporary staff are able to take forward their 
responsibilities. It may if appropriate contribute to school based professional 
development where this is commissioned from school at cost. 

 
4.7 Out of area siblings:  

 
Where a child with medical needs is receiving treatment out of their area in 
hospital and there is a sibling(s) who has had to move out of their LA area in 
order to be with the family then the LA will seek to ensure that the sibling is 
offered a place, where provision is available, in a local mainstream school. 

 
 
5. The current LA provision for health needs: 
 

5.1 The criteria for Alternative Provision support (Home tuition) is that the pupil is 
typically of statutory school age and a resident in South Gloucestershire Local 
Authority.  The pupil will need to be absent from school or likely to be for a 
period of 15 days or more because of health needs. The required referral 
process has been completed providing the information required in relation to 
the IHCP, the attendance certificate and evidence from medical consultant. 
The acceptance of the referral will be acknowledged and feedback on the 
next steps will be provided. 
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5.2 Referrals and reviews: 
 

 All requests for medium or longer term LA Alternative Provision or 
support will be sent to First Point using the Request for Help Form. First 
Point will screen the application as appropriate and pass it to SGEOTAS. 

 The First Point Request for Help Form, should be completed in full with 
the required consultant advice in order to minimise disruption and avoid 
delays in making provision to meet the needs of child. 

 The information will be normally be considered by the Referrals and 
Admissions Panel which will clarify the suitability of the request for help 
and where appropriate agree to suitable provision being made for the 
young person. Referrers will be contacted with details of the next steps 
following receipt of the relevant application forms. 

 In exceptional or clear cases some provision can be made without 
consideration by the panel provided the Chair of the panel and the 
Headteacher of SGEOTAS agree. 

 Any provision will form part of the individual health care plan for the pupil 
and have as its focus a return to school. 

 Regular reviews are essential and schools are key partners in supporting 
individual health plans and enabling a prompt return to school. 

 Where an EHC is agreed for a CYP with any named alternative provision 
then it will be made accordingly as commissioned by the 0-25 Disability 
Service SEND officers. 

 
5.3 For pupils with health needs who are unable to leave home the school may 

be able to make TA/HLTA home tuition provision on a longer term basis 
subject to direction provided by medical advice and linked to an individual 
health care plan. The costs of such provision may be recouped through the 
arrangements for funding set out above. 

 
5.4 Where additional provision is required it can be made by the school or 

SGEOTAS (The Junction). SGEOTAS operates in relation to the LA policy 
which is disseminated to all stakeholders via the website and is subject to 
consultation and regular review by the LA stakeholders and the management 
committee.  

 
5.5 The SGEOTAS service works with every child and parent to set up the 

curriculum provision to be made, the rationale for it and how and when 
changes will be made following review. The service will ensure that all 
partners are regularly updated in relation to the plan and are clear about their 
respective roles in constructing, managing and reviewing it. Where agreement 
cannot be reached parents or children should request a meeting with the 
relevant officers. Each pupil will have an individual plan and this should 
consider a return to school as soon as is realistically possible so each will 
have a clear timescale and agreed exit or reintegration strategy, health needs 
permitting. 

 
5.6 A multi agency panel operates to oversee admissions to SGEOTAS (The 

Junction) ensuring that a prompt and appropriate provision can be made for 
children and young people with health needs and to ensure that the provision 
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is used effectively. Applications which meet the specific information and 
evidence requirements may receive immediate advice, guidance or support 
while awaiting a formal panel decision and in this sense the panel will not 
hinder the delivery of service or an admission so a swift response can be 
made. So for example  where it is known that a pupil may have a prolonged 
stay in hospital or recurrent stays, provision could begin immediately or very 
soon after. 

 
5.7 The expected regular attendees of the Referrals and Admissions Panel will 

be: 
 

 Referring school 
 Referring Health Professionals ( Medical needs)  
 Education Welfare (where relevant) 
 Education Psychology Service 
 SGEOTAS manager(s) (The Junction) 
 Social Care 
 SEND Team representative ( 0-25 Disability Service) 
 Headteacher representatives 
 LA representatives 

 
5.8 South Gloucestershire’s Education Provision for Children with Health Needs 

is largely delivered and managed by staff within SGEOTAS (The Junction). 
The Junction is currently located at Richmond Road in Mangotsfield. The 
service takes referrals that are supported by Tier 3 Medical Practitioners such 
as CAMHS and consultant paediatricians. 

 
5.9 The young people supported by the service have health needs ranging from 

mental health needs through to those receiving palliative care. The majority 
have acute mental health needs (including school phobia and acute anxiety 
disorders) while those in receipt of home tuition are frequently post operative 
or those with chronic fatigue syndrome.   

 
5.10 The provision aims to provide a good quality education for children with health 

needs enabling them to access accreditation, ensuring that gaps in their 
learning are bridged and preventing them from falling behind. Ultimately the 
provision promotes the self-esteem and participation of vulnerable young 
people ensuring their inclusion and reintegration to education through 
schools. 

 
Curriculum priorities and planning processes  

 
5.11 Pupils have access to a suitable and flexible education which enables them to 

return to school or to plan for post 16 options.  In the groups at SGEOTAS 
(The Junction), pupils are able to access a core curriculum of English, 
Mathematics, Science and Information and Communication Technologies as 
well as Art, Personal, Social, and Health Education and the Award Scheme 
Development Accreditation Network (ASDAN) courses. Pupils on home tuition 
are supported to access as much of the curriculum as they can manage. The 
teachers work closely with the mainstream school of the pupil to deliver the 
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curriculum that they would be accessing if they were attending school. There 
is a strong focus on English and Mathematics. 

 
Access to Accreditation 

 
5.12 At key stage 4 there are 2 routes to accreditation. A pupil can follow an 

academic route and focus on GCSEs in English and mathematics or follow a 
more personalised route with access to a range of qualifications focused on 
supporting pupils to plan for post-16 progression where possible. 

 
Post 16 transition 

 
5.13 During key stage 3 and 4 pupils meet and plan with the Youth Intervention 

Support Service representatives. They make college applications and attend 
interviews with the support of staff. The Family Support worker also works 
closely with pupils, parent/carers, colleges and other professionals to ensure 
that pupils have a plan for post 16. Pupils who are anxious can make more 
than one visit to college and they are encouraged to attend all open days.  

 
Professional development: 

 
5.14 Staff involved in the delivery of health needs provision are in receipt of 

appropriate training and support in relation to their roles and briefed 
appropriately in relation to their tasks. Appropriate briefings and induction will 
ensure that temporary staff are able to take forward their responsibilities. 

 
Out of area siblings: 

 
5.15 Where a child with medical needs is receiving treatment out of their area in 

hospital and there is a sibling(s) who has had to move out of their LA area in 
order to be with the family the LA will seek to ensure that the sibling is offered 
a place where provision is available in a local mainstream school. 

 
Transport 

 
5.16 Pupils are encouraged to make their own way to SGEOTAS (The Junction); 

this helps with fostering independence. Pupils who live more than 3 miles 
away may make an application for transport. There is a travel consultant who 
can advise and help plan routes to college with pupils. 

 
Exit strategies/reintegration to schools 

 
5.17 In most cases reintegration following absence should be managed by the 

school. Reintegration from any placement at SGEOTAS is a tailored and 
supported process to allow identified pupils to successfully return to 
mainstream, helping them to access curricular and support systems that 
already exist in school. This occurs once the parent/carer, SGEOTAS (The 
Junction) staff the pupil and the staff feel they are ready for reintegration. All 
efforts are made to resolve any disagreement.  The SGEOTAS staff offer 
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support during the process, whether that be to attend meetings or to visit/stay 
with the pupil at school as per the IHC plan. 

 
LA named responsible officer(s) are: 
: Headteacher, South Glos. Education Other than At School (SGEOTAS) 
:  Deputy Head of South Glos. Education Other than At School (SGEOTAS, 
The Junction)  

 
Management committee: 

 
5.18 The management committee for SGEOTAS working with the Department for 

Children, Adults and Health and partners will ensure that the provision is 
efficient, provides a good education and is perceived by users as effective. 
The Committee will ensure that professional development, robust 
performance management, organisational and budget provision are in place 
to ensure a high quality, efficient, sustainable and responsive service that 
meets the needs of appropriately referred pupils for a good education. 

 
Monitoring and Policy review: 

 
5.19 The LA will monitor the policy implementation annually through a 

consideration of provision and places. Further monitoring of the work of the 
medical needs provision is undertaken regularly by OFSTED. The review of 
this policy for meeting medical needs will take account of the views of the 
children young people and their parents and carers and all professional 
partners. 

 
Review date: 
 
To be agreed or following publication of any DfE review. 
 


